
Curriculum Overview
In the EIF, Ofsted set out a conception of a quality curriculum, understanding that curriculum is different from pedagogy. This is based on both
the Ofsted review of existing research and their own curriculum research programme. Ofsted define progress in curricular terms as knowing
more and remembering more, so a curriculum needs to carefully plan for that progress by considering the building blocks and
sequence in each subject. Curriculum is about what teachers teach and when, and what pupils learn.

Subject overview: English Language

Curriculum Intent:

“A curriculum that is ambitious and designed to give all pupils, particularly disadvantaged pupils and including pupils with SEND, the knowledge and
cultural capital they need to succeed in life”

In English Language, we aim to build an inclusive curriculum that affirms and empowers our students, preparing them for life beyond the classroom. We
recoginise the systemic and societal barriers that our students have to overcome so we rigorously prepare them for what is ahead by perfectly balancing our
desire to include culturally relevant information that is necessary for participation in society while also creating a curriculum that is ambitious, well-planned and
builds students’ confidence in their ability to communicate their ideas effectively. Language affords us the opportunity to engage in deeply relevant societal
issues and students are given the tools to express their ideas purposefully.

“The curriculum is coherently planned and sequenced towards cumulatively sufficient knowledge and skills for future learning and employment.”

In English Language, we intend for students to understand the importance of non-fiction texts and writing and use the module as an opportunity to expand the
horizons of our students by exposing them to a range of non-fiction texts. The skills garnered through this process not only prepare students for the eventual
exam but also for life as they gain knowledge of historical events and learn to communicate persuasively.

“The curriculum is successfully adapted, designed or developed to be ambitious and meet the needs of pupils with SEND, developing their knowledge,
skills and abilities to apply what they know and can do with increasing fluency and independence”

In English Language we are fully inclusive. We use a range of strategies for SEND students to be able to access and progress through the full curriculum. All
students in class are taught the full curriculum. Specific strategies are shown below.



Subject overview: English Literature

Curriculum Intent:

“A curriculum that is ambitious and designed to give all pupils, particularly disadvantaged pupils and including pupils with SEND, the knowledge and
cultural capital they need to succeed in life”

In English Literature we aim to build an inclusive curriculum that affirms and empowers our students, preparing them for life beyond the classroom. We
recoginise the systemic and societal barriers that our students have to overcome so we rigorously prepare them for what is ahead by perfectly balancing our
desire to include culturally relevant information that is necessary for active participation in society, and our hope to create a curriculum that is ambitious,
well-planned and builds students’ confidence in their ability to communicate their ideas about the world. The study of Literature allows us to develop critical
readers who can infer, analyse and evaluate the wide range of texts they read to enable critical thinking.

“The curriculum is coherently planned and sequenced towards cumulatively sufficient knowledge and skills for future learning and employment.”

In English Literature we plan for students to understand how contributions of authors from around the world have led to our current place of understanding.
We develop critical thinkers through our sequential planning which culminates in students having the necessary knowledge and skills to continue to learn and
succeed long after they have left our institution.

“The curriculum is successfully adapted, designed or developed to be ambitious and meet the needs of pupils with SEND, developing their knowledge,
skills and abilities to apply what they know and can do with increasing fluency and independence”

In English Literature we are fully inclusive. We use a range of strategies for SEND students to be able to access and progress through the full curriculum. All
students in class are taught the full curriculum. Specific strategies are shown below.

Curriculum Planning:

Year: 7
Aut Spr Sum

Students’ starting point Assessing what students know from KS2
as they come into school is an integral
part of the process on arrival to LBTS. As

Students have now completed their
first term of studying English at
Secondary School. Most students

The curriculum has exclusively
focussed on literature and
securing some contextual



not all students have come from the same
course and secondary school marks the
start of a new learning journey in many
respects, it is important that we get an
overview of the year group’s starting point
as soon as possible. That is why students'
knowledge in English as well as their
competence in reading is measured using
‘Testwise’ baseline tests.
At the start of Year 7, students should
know how to make an inference of
characters feelings, be able to evaluate
how authors use figurative language,
know how to spell a variety of more
sophisticated words with different prefixes
and suffixes, as well as having a
knowledge of different sentence
structures and punctuation types but it is
not a safe assumption to assume
proficiency across the year so our
curriculum seeks to revisit many of these
concepts and start ‘from scratch’ in
building a foundation of knowledge.

will now have an understanding of
what analytical writing is. They have
learned about the historical context
of the Victorian Era. They have
learned how to make inferences on
character from the language used
in a text and some students are
able to link this back to authorial
intent.

Testwise baseline tests have
revealed low reading ages and
general scores across many areas
including verbal reasoning. We
have learned that the basic
grammar and vocabulary
requirements that students need to
be deemed ‘secondary school
ready’ is not secured across the
year group.

knowledge in a mastery
format.

Students have a simple
understanding of how to
analyse language using
connotations and explanations
and some are using writer’s
methods in their analysis.

Further Testwise analysis has
shown that making inferences
of non fiction texts is insecure
across the year group
comparative to national
scores.

Moving forward pupils will
continue to explore the
narratives of those who are
more often than not unheard
in society through A Monster
Calls and are introduced to
Shakespeare through A
Midsummer Night’s Dream

Big concepts to learn AUT1
● How to format a letter including

different types of letter.
● Text TAP (Type, Audience,

Purpose)
● Making inferences. What an

inference is and applying this.
● Rhetorical methods such as facts,

statistics, call to action, rhetorical
questions, anecdotes, and

SPR1
● Linguistic methods such as

similes, metaphors, religious
references, dialect, phonetic
spelling, and tone.

● Structural methods such as
repetition including
anaphora.

● How to annotate a poem.
● How to write an introduction

SUM1
● Context (Elizabethan

Engliand and
Shakespeare’s plays)
including attitudes of
the time.

● Basic constructs of
grammar including
subject to verb
agreement and



emotive language).
● The role of persona in letter

writing.

AU2

● Analytical writing - how to
formulate an analytical point and
to embed evidence within writing

● Context - Victorian England.
Pupils will link understanding of
the poor law, workhouses and
living conditions to the
interpretation of the text.

● Authorial intention - pupils will link
the text to Dickens’ intentions for
writing it

● Coming-of-age - pupils will explore
the features of a coming-of-age
arc and be able to identify how a
character develops

● Grammar focus - building
knowledge of a key aspect of
grammar for writing (clauses and
sentence types)

to an essay.

SPR 2
● Features of different genres
● The classic narrative arc

(Freytag’s pyramid) and all
of it’s components:

● Alternative structural
methods to ending a story

● Structural components of a
‘rising action’ including
problems and solutions.

● Descriptive and narrative
writing as approaches

● Show Don’t Tell for Setting
● Using the five senses in

description

sentence demarcation.
● Language analysis

including connotations
and methods.

● Unrequited love,
misunderstanding and
‘Comedy’ as a genre.

● Perspective - how
different characters
view and process
what's happening
within the story and the
impact of this in life
and in the text

● Grammar focus -
building knowledge of
a key aspect of
grammar for writing
(the use of hyphens
and dashes)

● Empathy - the ability to
recognise, understand
and feel the emotions
of another

● Grief - a natural
response to loss which
involves a process
leading to acceptance

● Symbolism - the use of
symbols to represent
ideas or qualities

● Graphic Novel - a form
of text that combines
words and images to
tell a tale

● Mythology - the study
and interpretation of
tales or fables of a



given culture

Hierarchy and sequence
of constellation
knowledge
(what will be taught and
when)
Include progress tasks

AUT1

L1 - Year 7 Hacker - A chance to
consolidate summer reading of Hacker
with a creative outcome.
L2 - Bridging Lesson - Students complete
a quick quiz to have a broad assessment
of KS2 literacy skills. Students read a
letter written to them by the teacher and
respond.
L3 - Why write a letter? What are the
main reasons? What is TAP?
L4 - The context behind Siegfried
Sassoon’s ‘A Soldier’s Declaration’
including war and the realities of war,
propaganda, pacifists and war poets
L5 - Analysing Siegfried Sassoon: A
Soldier’s Declaration. Students learn what
an inference is using pictures for help
then they make inferences from the letter.
L6  - Rhetorical Application. Students
consider whether there are any modern
wars that are unjust. They learn about the
rules of war. They read articles about
CO’s. They write a letter refusing to take
part in a fictional war.
L7 - R4P ‘Thief!’ Students read ‘Thief’
with the sole intention of enjoying the
reading. Some drama activities and
discussion questions supplement the
journey.
L8 - Rashford’s Letter to Parliament.
Students read and analyse a letter and
learn about three new rhetorical methods.
L9 - Environmental Activism Context.
Students learn about climate change and

SPR1

L1 - Introduction and ‘Dis Poetry’. In
this lesson we will think about
poetry, whether it is meaningful and
who it is for.
L2 - When I Die. We will analyse a
poem by Rumi and joint write a
paragraph to get back into the flow
of things.
L3 - Dreams. We will analyse a
poem about Dreams, consider
metaphors and write a paragraph.
L4 - These are the hands - We will
read a celebratory poem and then
use it as inspiration to write our
own.
L5 - See you on the other side. In
this lesson we will look at a
selection of poems by George the
Poet and annotate one of them in a
bit more detail.
L6 - Fam. We will analyse a poem
by Caleb Femi and write a reflection
based on it, before writing our own
poem about ‘places’ that are
meaningful to us.
L7 - Reading for pleasure
L8 - We will read a poem by Rupi
Kaur and write an analytical
response considering the language
choices of the poet.
L9 - Accents. In this lesson we will
look at ‘Accents’ and analyse how
the poet uses methods to send a
message.

SU1

L1 - Shakespeare’s Early Life.
Students learn who
Shakespeare was and what
his life was like.
L2 - Reading for Pleasure
(R4P) Malorie Blackman
‘Thief!’ Students read ‘Thief’
with the sole intention of
enjoying the reading. Some
drama activities and
discussion questions
supplement the journey.
L3 - Grammar + Writing
Lesson 1 - Students learn
about and practice: Fused
sentences: Identifying verbs.
Tenses: Putting regular verbs
in the past simple. Capital
letters: Forming capital letters
correctly. Capital letters:
Forming capital letters
correctly. Identifying what
named subjects did.
L4 - Life in Ancient Athens.
Students learn about the
background setting of the play
in study.
L5 - Life as a Groundling.
Students learn about the type
of people who would have
watched Shakespeare’s plays.
L6 - R4P ‘Thief!’ Students
read ‘Thief’ with the sole
intention of enjoying the



enquire into who is responsible for climate
change? And who is responsible for
addressing the effects of climate change?
They learn about prominent climate
change activist groups and consider the
role of protest in democracy.
L10 - #FaceTheClimateEmergency
analysis. Students read the letter and
analyse with a particular focus on the call
to action.
L11 -  Students write ‘My Open Letter’ on
a topic of their choice emulating the style
of an open letter/ petition.
L12- R4P ‘Thief!’ Students read ‘Thief’
with the sole intention of enjoying the
reading. Some drama activities and
discussion questions supplement the
journey.
L13 - Alice Walker’s Letter to Barack
Obama. Students read the letter and
analyse how the writer creates a sense of
hope using PEEL.
L14 - MLK’s Open Letter From
Birmingham Jail - Historical and cultural
context as well as information on MLK.
L15 - Analysing MLK’s open letter looking
at rhetorical methods.
L16 - Serena Williams Open Letter.
Students consider the presentation of
women in sports before analysing an
open letter and considering the role of
‘persona’ in letter writing.
L17 - ‘Dear England’ Students read an
open letter written by Gareth Southgate
and analyse it.
L18 - ‘My Open Letter’ Students write
their own open letter in the fictional
persona of a sports personality on a topic

L10 - We will listen to ‘Phenomenal
Woman’ by Maya Angelou and
complete a progress check
analysing the poem.
L11 - We will listen to a poem by
Emi Mahmoud, spot patterns
across some poems that we have
studied and write our own poem.
L12 - Reading for Pleasure
L13 - Valentine. In this lesson we
will read ‘Valentine’ by Carol Ann
Duffy and consider whether love is
always seen as a good thing.
L14 - Walking Talking Mock. This
lesson we will work through a mock
paper as a class to build up
confidence for the real thing.
L15 - Sonnet. This lesson we will
learn what a Sonnet is and look at
some famous examples then we
will write our own.
L16 - Reading for pleasure

SPR2 - Global Short Stories
1. An overview of genre
2. Features of sci-fi (using

‘Contact’ as a model)
3. Features of fantasy (using

‘The Hobbit’ as a model)
4. Features of horror

5. The narrative arc: Problems
and solutions Touching the
Void

reading. Some drama
activities and discussion
questions supplement the
journey.
L7 - Whoosh! Students go
through the whole play in one
quick Whoosh! Acting parts as
we go through.
L8 - Egeus’s Complaint Part 1.
Students begin the play
looking at the scene where
Egeus complains about his
daughter not obeying him.
They analyse his character.
Independent writing: How is
Egeus presented?
L9 - Grammar and Writing
Lesson 2 and feedback from
Egeus’s complaint. Students
learn about and practice:
Fused sentences: Identifying
verbs
Capital letters: Forming capital
letters correctly. Capital
letters: Forming capital letters
correctly. Tenses: Putting
regular verbs in the past
simple. Identifying what
named subjects did.
L10 - Egeus’s Complaint Part
2. Students begin the play
looking at the scene where
Egeus complains about his
daughter not obeying him.
They analyse his character
L11 - Theseus’s Athens.
Students use the discussion
between Theseus and Egeus



of their choice.
L19 - R4P ‘Thief!’ Students read ‘Thief’
with the sole intention of enjoying the
reading. Some drama activities and
discussion questions supplement the
journey.
L20 - No More Uniform! - Students use
the skills that they have learned to apply
to a persuasive letter about uniforms.
Students are primed using debate and
pros and cons as a class.
L21 - Formal Letter Writing - Students
recap and consolidate the features of
formal letter writing as well as some of the
rhetorical methods.
L22 - Students write a ‘review’ letter
based on a fictional restaurant
experience. We discuss the application of
letter writing in real life.
L23 - For the Record. Students read
Jennifer Aniston’s open letter to tabloid
newspapers in order to consider and
challenge media presentation of women.
Students analyse the letter using PEEL.

AU2

L1 - Victorian England
- To identify what life was like in

Victorian England for different
groups in society (rich and poor;
Black Victorians; Londoners)

- To consider the impact this had on
one of these groups in particular

L2 - The workhouse

6. The narrative arc: Fantastic
Mr Fox

7. Reading for pleasure &
Reading Plus

8. Writing: Rising action
9. The narrative arc: tension

and endings (brother’s
lionhearted)

10. Planning a story: Fantasy
Island

11. Writing a story: Fantasy
Island

12. Setting: Writing a setting
using the five senses

13. Setting: building skills
(mastery lessons)

14. Reading for pleasure &
Reading Plus

15. Setting: building skills
(mastery lessons)

16. Mastering setting: Using
Lion Witch and Wardrobe
example

17. Mastering settng: Using
Harry Potter extracts and
SDT

18. How do you end a story? (5
examples and then end a
model story)

to make inferences about the
cultural attitudes in Ancient
Athens. Independent writing:
How does Shakespeare
present Athens?
L12 - R4P Thief! Students
read ‘Thief’ with the sole
intention of enjoying the
reading. Some drama
activities and discussion
questions supplement the
journey.
L13 - Hermia and Lysander.
Students learn about the
relationship between Hermia
and Lysander.
L14 - Helena. Students
analyse the character of
Helena and consider
unrequited love.
L15 - Reading for Pleasure.
Students read ‘Thief’ with the
sole intention of enjoying the
reading. Some drama
activities and discussion
questions supplement the
journey.
L16 - Grammar and Writing
Lesson with Feedback from
Athens lesson. Students learn
about and practice:  Fused
sentences: Identifying verbs
Subject-verb agreement:
Identifying to be as a verb
Capital letters: Forming capital
letters correctly. Tenses:
Putting irregular verbs in the
past simple. Identifying what



- To explore how Chapter 1 of Oliver
Twist reflects what life was like for
the Victorian poor

- To explore what life was like in the
workhouse and debate to what
extent Dickens only focuses on
the negative aspects of the
workhouse, linking to his own
context

L3 - ‘Please, Sir’
- To identify the success criteria for

the point sentence of an analytical
paragraph

- To analyse the presentation of the
boys in the workhouse

JOINT WRITING

L4 - A new home
- To define clauses and the different

sentence types that can be
constructed with them

- To construct a piece of creative
writing, focusing on character and
emotions in relation to change

L5 - Noah Claypole
- To explore why people’s emotions

overwhelm them and how this
might present a different side to a
character

- To analyse the presentation of
Oliver

19. Planning a story with a
‘special’ ending (and writing
the ending)

20. Reading for pleasure &
Reading Plus

named subjects did.
L17 - Entering the Forest.
Students are introduced to
Oberon and Titania and the
conflict between them.

A Monster Calls
L1 - Judging a book by its
cover

- To develop reading
and interpretation of
small details such as
the cover art, blurb &
book trailer before
linking key ideas to
own experiences.

 
- To Explore how Ness

builds tension through
language, particularly
focusing on verb
choices and the
presentation of the
monster
Peer assess

L2 -  Creative Writing Lesson
1

- To consider and
explore the importance
of illustration/ visuals in
creating meaning.

 
- To respond creatively

(descriptive writing) to
Kay’s first illustration
using descriptive



L6 - The escape
- To explore the coming-of-age arc

and how Dickens’ presents
Oliver’s character development

L7 - Fagin
- To define the notion of

antisemitism and the impact it has
on Jewish people

- To explore how Dickens
perpetuates racial stereotypes and
construct a piece of transactional
writing with supported arguments

L8 - The pickpocketing
- To explore how Dickens creates

tension through Oliver’s naivety

- To analyse the presentation of
Oliver

FEEDING FORWARD

L9 - The consequences
- To explore the Victorian criminal

justice system

- To construct an argument on the
consequences of Oliver’s naivety

L10 - A safe place?
- To identify the success criteria for

embedding evidence in an
analytical paragraph

- To analyse the presentation of Bill
Sikes

JOINT WRITING

language and
extended vocabulary
(AO5 &6).

L3 -  Dreams and Nightmares

- To compare & explore
connotations of
‘dreams’ and
‘nightmares’ Evaluate
& justify interpretations
of the monster
(developing Lang
P1Q4)

- To strengthen and
develop understanding
of character through
devising & dramatising
responses of
characters from the
text through
hot-seating drama
activity.

L4 -  Three Stories
- To listen and contrast a

musical presentation of
power with an extract

- To explore Ness’
language choices in
describing the monster.
Understand and
examine language in
depth using a PEA
paragraph (developing
Lang P1Q2)
JOINT WRITING



L11 - The kidnapping
- To define the notion of domestic

abuse and the impact it has on
those who experience it

- To analyse the presentation of
Nancy

SELF ASSESS

L12 - Breaking in
- To define the difference between

coordinating and subordinating
conjunctions and the impact they
have on clauses

- To analyse how Dickens uses
melodrama to increase reader
engagement

- To construct a piece of creative
writing focusing on character
emotions and melodrama

L13 - Assessment prep 1
- To revise understanding of the plot

and success criteria for point
sentences and evidence

- To analyse the presentation of
Oliver

JOINT WRITING

L14 - Assessment prep 2
- To identify the types of questions

within the assessment and
familiarise themselves with them

L5 -  Creative Writing Lesson
2

- To explore and
compare
interpretations of
mythological
characters with an
illustration of Ness’
monster.

 
- Experiment with

similes & metaphors
through creative writing
activity (develop AO5
& AO6)

L6 -  Grandma
- To analyse and

interpret Ness’
presentation of Conor’s
grandma in contrast to
expectations

L7- The Wildness of Stories

- To explore and recall
tropes of different story
types in groups (myth,
fairytales and fables)
before applying
understanding to the
text and discussing the
importance of
storytelling.

L8 -  Fairytales



- To analyse the presentation of
Oliver

JOINT WRITING and PEER ASSESS

L15 - Assessment
- Analytical response on Oliver - led

up to with MCQs, language
inference questions; retrieval
questions

L16 - Oliver’s past and future
- To analyse how Dickens presents

both comedy and tragedy within
the text, and how he develops
mystery

- To construct an argument on
comedy and tragedy within the
text

L17 - Nancy’s confession
- To explore how Dickens uses the

character of Nancy as an
alternative to Oliver, in relation to
the coming-of-age story

- To construct an argument on how
the character of Nancy highlights
the plight of the poor

L18 - Consequences
- To explore how Dickens deals out

justice within the Nancy-Bill
relationship

- To construct an argument on
whether Dickens’ message is
weakened by his final treatment of

- To consider
expectations that
readers/ viewers have
of stories and
fairytales. Bruno
Bettleheim to stretch
and challenge certain
students.

- To explore the
reinvention of classic
fairytales & myths
through a piece of
creative writing
(narrative) that
transposes characters/
traditional stories into
modern-day settings.
(developing AO5 &
AO6)

L9 - Little Talk

- To examine and
compare the Kubler
Ross Grief Cycle to the
narrative arc of AMC
and question the
impact that this has on
the reader.

- To explore and
dramatise character
experience and
internal thought
through the ‘whisper
corridor’ activity.

L10 -  Family Relationships



Nancy
PEER ASSESS

L19 - The end
- To explore the moral of Oliver

Twist and whether the ending is
just

- To construct a piece of creative
writing focusing on the characters’
endings in relation to justice

L20 - Feedback
- To respond to feedback from the

assessment

- To reflect on Oliver Twist and
construct a personal response to
the text

- To explore and
examine relationships
between Conor and his
father.

- Explore the etymology
of ‘monologue’ before
creating a monologue
that highlight the
characters’ genuine
feelings and emotions.
PEER ASSESS

L11 - Creative Writing 3

- To explore and
analyse Kay’s
illustration in depth
before using ‘the
furniture game’ to write
a short poem about
one of the characters
using similes and
metaphors

L12 -  Yew Trees

- To evaluate and
discuss the monster’s
significance and
symbolism

- To develop
understanding of
symbolism and
etymology through
non-fiction text &
video.



L13 -  No Tale
- To compare

illustrations of the
monster with historical
artistic depictions to
question what it
suggests about
atmosphere.
 

- To develop and
strengthen the ability to
‘read’ images and
small details.

L14 - Perspective
- To explore and

compare different
perspectives and how
they change the
meaning of a text.

- To interpret the
illustration and film
before rewriting the
text to show a different
character perspective

L15 -  Teacher assess

- To write a scene from a
different perspective

L16 - Is this the end?
-  To explore and

challenge expectations
of the text through the
monster’s comment



‘stories don’t always
have happy endings’

- To track and plot the
tension graph of the
text using key
quotations and
moments.

L17 -  The Nightmare
-  To explore and

challenge expectations
of the text through the
monster’s comment
‘stories don’t always
have happy endings’

 
- To track and plot the

tension graph of the
text using key
quotations and
moments.

L18 - Endings and Beginnings
- Understand how

openings and endings
of narratives can be
connected through
repeated or contrasted
ideas, reinforced
through grammatical
patterns.

Adaptations for SEND - All writing tasks have scaffolded
frames ready for use. Where
relevant these may include
sentence starters or colour coded

- All writing tasks have
scaffolded frames ready for
use. Where relevant these
may include sentence

- All writing tasks have
scaffolded frames ready for
use. Where relevant these
may include sentence starters



structures to follow.

- Printable planning resources are
available for those who wish to
plan their ideas logically before
writing

- Keywords will be returned to
throughout the scheme and in
home learning to ensure
understanding and enable
application.

starters or colour coded
structures to follow.

- Printable planning resources
are available for those who
wish to plan their ideas
logically before writing

- Keywords will be returned to
throughout the scheme and in
home learning to ensure
understanding and enable
application.

- Aspects of genre theory
implemented in the short
stories scheme were
developed as a scaffold for
struggling readers. So to
model and make features of
structure and genre explicit
is to benefit the students
who struggle the most.

or colour coded structures to
follow.
- Explicit teaching of
vocabulary uses Frayer
models to help.
- Teachers are directed
to use a gradual release of
responsibility when teaching
inferences.

- Use of images and
dual coding throughout
the scheme of learning
to help with
understanding

- Optional level of
challenges available in
analytical tasks

- Keywords will be
returned to throughout
the scheme and in
home learning to
ensure understanding
and enabling
application. Keywords
will also be used in the
‘word of the day’ focus
to allow for greater in
depth discussion and
guided vocabulary
building



Opportunities for the
reading of academic
texts (note which lessons
and focus of reading)

L4 - The context behind Siegfried
Sassoon’s ‘A Soldier’s Declaration’
includes an article on ‘A Soldier’s
Declaration Context’ as well as an
optional article about the conscription and
pacifism. It also includes a Telegraph
article on “SAS soldier quits Army in
disgust at 'illegal' American tactics in Iraq”
and one about “War Veterans Discard[ing]
Medals in Rejection of Militarism and War”

L14 - MLK’s Open Letter From
Birmingham Jail includes articles that
covers the historical and cultural context
of the event as well as information on
MLK and the civil rights movement more
generally.
Of course the letters included in: L5 -
Analysing Siegfried Sassoon; L8 -
Rashford’s Letter to Parliament; L10 -
#FaceTheClimateEmergency; L13 - Alice
Walker’s Letter to Barack Obama; L14 -
MLK’s Open Letter From Birmingham Jail;
L16 - Serena Williams Open Letter; L17 -
‘Dear England’; and L23 - For the Record’
are all examples of academic ‘subject
specific’ texts (persuasive open letters).

AUT2
Lesson 1 contains non fiction informative
article about the context of the Victorian
era.

Lesson 2 contains an article about
Victorian workhouses.

Lesson 7 contains an article about the
history of antisemitism.

SP1

L8 - Students read an article about:
Understanding the Rise of Insta
Poetry and its Implications for the
Future

L9 - Students read an article
entitled: Celebrating the Life and
Legacy of Maya Angelou which
outlines some key facts about a
prominent poet.

SPR2

L3 - an opinion piece looking at
problematic narratives in fantasy
fiction.

L5 - an article on Freytag’s pyramid
and its elements

L18 - article about 6 ways to end a
story.



Lesson 9 contains non fiction reading
around crime and punishment in the
Victorian era.

Lesson 18 contains reading around
punishment in the Victorian era.

Home learning booklet contains articles
giving context about Dickens, The Poor
Law, Victorian London, and racism.

Opportunities to embed
anti-oppressive teaching
(specific focus on
anti-racism, anti-sexism,
anti-islamophobia and
anti-homophobia)

AUT1
Marcus Rashford letter draws attention to
his lived experience with a focus on class
and race.
#FaceTheClimateEmergency draws
attention to the inequalities caused by
environmental policies.
Alice Walker’s letter to Barack Obama
expresses pride in black excellence.
MLK letter lessons teach students about
the American civil rights movements and
a chance to reflect on our right to protest.
Serena Williams lesson includes
discussion on intersectional media
representation in sports.
Dear England lesson includes discussion
on when extreme nationalism can overlap
with racist sentiment.
My Open Letter lesson allows students to
write about an activism or issue that is
important to them.

Serena Williams Open Letter includes
discussion on female representation in
sports media.
‘For the Record’ includes discussion on

Spr1
The poem ‘When I Die’ is written by
an Thirteenth Century Islamic
Scholar, Sufi mystic, and poet. He
makes Quranic references to
Joseph’s well and the poem’s
themes centre on Islamic beliefs
about life after death/ judgement.

The whole poetry collection is
diverse and represents poets from
many cultures.

Themes such as the immigrant’s
experience, language and
prejudice, racism, and pride are all
explored through various poems.

Spr2

L3 contains an opinion piece
looking at problematic narratives in
fantasy fiction and how certain
themes can become conflated with
or euphemistic for oppression and

SU1
There is lots of critical
discussion around the casting
of actors in A Midsummer
Night’s Dream and director’s
decisions to ‘consciously cast’
or ‘colour-blind cast’. We can
look at different examples of
this and discuss the
implications of either
approach.

There are lots of opportunities
to discuss and evaluate
Egeus, Theseus and Oberon’s
desires to control women in
the play. This offers the
chance to discuss patriarchy
and gender roles.
We can also think about
Elizabethan ideals with gender
through the lover’s attempts to
court each other.
A Monster Calls provides
opportunities for pupils to
explore the perspective of a



female representation in tabloid outlets
and societal expectations.
My Open Letter allows students to write
about an activism or issue that is
important to them.

AUT2
Considering the treatment of Fagin as a
character allows students the opportunity
to identify anti-semitism and challenge the
text and context.
Lesson hooks and discussions make links
between the text and student’s own lives
in line with Villegas and Lucas’s (2002)
recommendations for ‘Preparing Culturally
Responsive Teachers: Rethinking the
Curriculum’.
Context lessons address misconceptions
about the history of people of colour in
England and uncovers details of
prominent black historical figures and
their lives in the Victorian era.

Lesson 1 contains non fiction informative
article about the context of the Victorian
era.

Lesson 2 contains an article about
Victorian workhouses.

Lesson 7 contains an article about the
history of antisemitism.

Lesson 9 contains non fiction reading
around crime and punishment in the
Victorian era.

Lesson 18 contains reading around

that in reality it doesn’t work.

L10 allows students to design their
own fantasy island or to build a
world based on social justice
insights if they want to.

person whose voice is
generally unheard in society -
that of a child. By studying this
text, pupils will have the
opportunity to develop their
empathy skills and to explore
the rights of the child. The
scheme will also provide
opportunities for discussions
around ableism; pupils can
explore attitudes towards
those who are ill and those
who support them. We
specifically explore the idea of
adultification and how the
experience of  being a young
carer may differ depending on
race or ethnicity.



punishment in the Victorian era.

Home learning booklet contains articles
giving context about Dickens, The Poor
Law, Victorian London, and racism.

Cultural
Capital/Careers/Cross
Curricular links / SMSC

AUT1
- Scheme teaches students to

format a formal letter and
distinguishes between different
registers.

- Letters cover a broad range of
current affairs including issues in
sports and different activisms.

- Students get an opportunity to
write a review letter, which is
something that they can use in
‘everyday life’.

- Reading for Pleasure strand
promotes a love of reading and
includes discussion about the
trauma of war.

- Explicit vocabulary instruction
provides a link to later topics
covered in English and enables
students to access more in their
reading.

AUT2

- Contextual and historical
information about Victorian
England. Non-fiction texts are
used in conjunction with fictional
texts to build a picture.

- Reading for Pleasure strand
promotes a love of reading and

SPR1
- The rationale behind the

poem is presented with an
aim to promote the
enjoyment of poems. There
are lots of links to students
lives and the poems are all
relevant to a modern
context.

- Reading for Pleasure strand
promotes a love of reading
and includes discussion
about the trauma of war.

- Explicit vocabulary
instruction provides a link to
later topics covered in
English and enables
students to access more in
their reading.

- Dreams’ lesson and
‘Phenomenal Woman’
lesson makes links to
knowledge of the civil rights
movement learned in AU11.

- ‘Dis Poetry’ gives an
introduction to dub poetry.

- Sonnet lesson gives an
introduction to sonnets.

- Most lessons involve

SU1
- Contextual and

historical information
about Elizabethan
England. Non-fiction
texts are used in
conjunction with
fictional texts to build a
picture.

- Reading for Pleasure
strand promotes a love
of reading and includes
discussion about the
trauma of war.

- Explicit vocabulary
instruction provides a
link to later topics
covered in English and
enables students to
access more in their
reading.

- ‘Reading’ sections of
the play allows us to
use different drama
activities.

‘.



includes discussion about the
trauma of war.

- Explicit vocabulary instruction
provides a link to later topics
covered in English and enables
students to access more in their
reading.

discussions around issues
that relate to students' own
lives

SPR 2
- Reading for Pleasure strand

promotes a love of reading
and includes discussion
about the trauma of war.

- Explicit vocabulary
instruction provides a link to
later topics covered in
English and enables
students to access more in
their reading.

- A broad awareness of genre
and structure should enable
students to enjoy reading
more readily independently.

Students end point
(inc. assessment focus
Aut 2 & Sum 2)

AUT1

By the end of this scheme students will
know:

- TAP meaning
- Inference meaning
- Rhetorical methods such as facts,

statistics, call to action, rhetorical
questions, anecdotes, and
emotive language)

- How to lay out a formal letter.

Pupils will be able to:
-Make inferences from non-fiction texts.
-Use rhetorical methods in letter writing
-Write a letter using the correct layout.

SPR1

By the end of this scheme students
will know:

- What a simile is
- What a metaphor is
- What dialect is
- What phonetic spelling is
- What a sonnet is
- What anaphora is
- What a religious reference is

By the end of this scheme students
will be able to:

- Analyse writers methods in
a paragraph.

- Identify the use of the above

SU1

By the end of this scheme
students will know:

- The plot of AMSND
- The contextual
information surrounding the
play including gender roles
and patriarchy in the
Elizabethan era and in Ancient
Athens.
- What a connotation is.
- What unrequited love
is.

Pupils will be able to:



-Identify TAP in letters.
-Explain the meaning of key vocabulary
and apply them to their own sentences.

AUT 2

By the end of this scheme students will
know:

- The plot of Oliver Twist
- The contextual information

surrounding the novel and how
this impacted Dickens’s writing;
specifically the harsh living
conditions and injustices that he
was opposed to in the Victorian
era.

- Links between characterisation
and authorial intent.

Pupils will be able to:

- Write analytical paragraphs
exploring Dickens’s language
choices

- Write a clear point/topic sentence.
- Embed evidence.
- Select appropriate quotations as

evidence in support of points in an
analytical response.

- Comment upon different
characters and their
characterisation

- Explain the meaning of key
vocabulary and apply them to their
own sentences.

methods in a poem.
- Identify the tone of a poem.

SPR2

By the end of this scheme students
will know:

- The key features of genres
such as fantasy, sci-fi,
adventure, and horror.

- The essential components
of Freytag’s narrative arc

- What the five senses are
- 6 different ways to end a

story
- What the five senses are in

descriptive writing
- What ‘show don’t tell’

means.

By the end of this scheme students
will be able to:

- Identify the features of a
Freytag story

- Plan a story using Freytag’s
pyramid

- Plan alternative story
endings such as twist
endings

- Write a description of setting
using show don’t tell and the
five senses.

- Write analytical
paragraphs exploring
Shakespeare’s
language choices

- Write a clear
point/topic sentence.

- Write an introduction to
an essay.

- Select appropriate
quotations as evidence
in support of points in
an analytical essay.

- Comment upon
different characters
and their
characterisation

- Explain the meaning of
key vocabulary and apply
them to their own sentences.
- Use connotations to
analyse language in an essay

By the end of AMC scheme
students will know:

- How the graphic novel
form, and specifically
images, can be used to
further develop
inferences and
analysis.

- The plot of A Monster
Calls

- How to use hyphens
and dashes correctly

- How to identify and
use quantifiers

- How to identify a range



Students write an analytical response on
Oliver. The character focus is accessible
to all students and enables us to see their
grasp of AO1 (response) in particular.
MCQs test students' overall
comprehension of the text; retrieval
questions test ability to retrieve
information from a fiction text; language
inference questions test ability to identify
methods and word classes, and make
inferences about characters from this.

of poetic methods and
comment on their
effect

- The contextual
background of a range
of poems from across
the 20th century

Year: 8
Aut 1 - Caribbean Gothic - The
Jumbies & Macbeth

Spr - Rhetoric - Women’s Voices &
Animal Farm

Sum - Chinese Cinderella &
Identity Poetry

Students’ starting point When pupils arrive in year 8 they
will have already been studying
English here at LBTS for a year.
Across that first year they will have
encountered a Shakespeare play,
a 20th century novel and a 19th
century novel. Within this, they will
have also begun to develop
analytical skills supported by a
highly scaffolded approach. By
covering this content in year 7, we
aimed to provide a springboard
from which pupils can continue to
build upon the knowledge they
already have as well as to

Now into the second term of year 8,
pupils have continued to develop the
analytical skills they developed in year 7
(particularly their language analysis
skills).  In this first term pupils have
explored colonialism, the 17th century
and aspects of genre.

Furthermore, whilst the highest attaining
pupils were confident in bringing in
authorial intention into their analysis, the
vast majority did not do so.  Therefore
this will be one of the key areas of work
during spring 1.

Entering the summer term, year
8 have continued to develop their
analytical skills, applied their
persuasive creative writing
knowledge to fictional rhetorical
analysis and continued to
develop their understanding of
authorial intention. They have
learnt the concept of allegory
which will be developed in the
summer term. The overall
arching theme and concept for
the year of ‘Forgotten voices’
continues, with pupils exploring
the lives of those living under



continue developing the skills
taught.

It is of high importance that we get
an overview of the year group’s
starting point as soon as possible
so that teachers can actively
respond, modify and differentiate
their teaching accordingly. As
such, students’ competence in
reading and English knowledge is
measured with ‘Testwise’ baseline
tests.

Students know how to:
- Write a clear point

sentence in relation to a
question

- Identify quotations which
prove their point

- Begin exploring the
connotations of certain
words.

Pupils at this point have had little
exposure to a writing focus, especially
non-fiction writing, and as such pupils
will be introduced to key concepts of
non fiction writing (particularly
persuasive methods) which they can
then apply in their own work.

Data suggests that pupils need to
continue developing their understanding
and explaining of connotations of key
words. Furthermore, in response to our
data collection year 8 pupils, it has
become clear that pupils have
historically and presently struggled with
retrieval and non-fiction reading
comprehension. In addition to the NF
scheme in SPR1 changes have been
made throughout the curriculum to
address these learning gaps - see here

Students know how to:
- Write a clear point sentence in

relation to a question
- Identify and begin to embed

quotations into a PEELL
paragraph

- Attempt to explore the
connotations of certain words
and begin to identify language
methods

- Identify persuasive methods and
their desired impact in both
non-fiction and fictional texts

- Consider the desired outcome of
a piece of writing on a given

colonial occupation, women’s
voices throughout history and the
impact of corrupt power
structures on the oppressed.

Up until this point, pupils have
explored poetry in a year 7
scheme and this term will both
build upon and develop their
knowledge of poetic methods
and begin to consider the effect
of these methods on the reader

Data suggests that there are
significant areas for improvement
across the cohort, namely:
retrieval, inferences, non-fiction
reading comprehension and
fiction reading comprehension. In
order to address this, schemes of
work now feature embedded
retrieval, reading comprehension
and inference questions as well
as a number of non-fiction pieces
(articles) as a way to raise pupil
attainment. Vocabulary levels
continue to be a slight area of
concern and as such there will be
a greater focus on etymology
moving forwards.

Students know how to:
- Write a clear point

sentence in relation to a
question

- Identify and begin to

https://docs.google.com/presentation/d/1wl9NhSjdfdvJZ1wjb-Xtx6e5_QsA0zKNaSgzsKo-6gg/edit#slide=id.p1


audience embed quotations into a
PEELL paragraph

- Attempt to explore the
connotations of certain
words and begin to
identify language
methods

- Identify persuasive
methods and their desired
impact in both non-fiction
and fictional texts

- Consider the desired
outcome of a piece of
writing on a given
audience

- Comment upon authorial
intention and how it can
drive a text

- Key features of dystopian
writing

- The principles and use of
the allegory form

- How to structure a piece
of non-fiction creative
writing

- Navigate a poem and
comment on the use of a
stanza, rhythm and
rhyme.

Big concepts to learn ● Authorial intention - why an
author has written a text,
presented the characters in
a certain way and what
they are trying to achieve
in the reading of the text.

● Colonialism - the practice
of taking over political and

● Three principles of rhetoric - the
Aristotelian principles (ethos,
logos, pathos) which enable a
given speaker to persuade an
audience

● Persuasive methods  - the
methods and techniques a writer
can employ to engage and

● Censorship - the
suppression of speech
and public communication

● Conflicting identities - the
experience of navigating
two seemingly disparate
identities,



social control of another
territory by force,
occupying it with settlers
and exploiting it
economically. Pupils will
explore the prevalence of
this and consider the
impact on indigenous
people.

● Genre - a style or form of
literature with specific
features (gothic, horror and
fantasy, bildungsroman)

● Folklore - the traditional
beliefs, customs, and stories
of a community, passed
through the generations by
word of mouth.

● Supernatural - a force
beyond scientific
understanding or the laws of
nature.

AUT2

● Developing understanding of
the Jacobean era and how it
impacted on the text

● Introduction of how to ‘read’
graphic novels & images

● Introduction to the concept
of tragedy

● Skill of reading & analysing
performance images for
meaning

● Introduction of how to write a
‘literature’ response.

● Evaluate a statement
response

persuade their audience
● Authorial intention -  why an

author has written a text and
what the author aims to achieve
by using certain persuasive
methods

● Grammar focus - building
knowledge of a key aspect of
grammar for writing (sentence
variation for effect and the use of
adverbs)

● Introduction to the dystopian
genre and its features

● Allegory - a story which can be
interpreted to have a hidden
meaning

● Democracy and dictatorships -
exploring different forms of
government and considering the
benefits and drawbacks

● Propaganda - communication
used to influence an audience
and further an agenda

● Dub poetry - performance
poetry which evolved out
of dub music and is used
to convey a political
message

● Refrain -  a repeated line
or verse throughout a
poem

● Visual metaphor - a
pictorial analogy

● Intersectionality - a lens
which acknowledges that
everyone has their own
unique experiences of
discrimination and
privilege

● Free verse - a form of
poetry that does not rely
on consistent patterns of
rhyme or rhythm.





Hierarchy and sequence
of constellation
knowledge
(what will be taught and
when)
Include progress tasks

Jumbies
L1 - Genre study: Gothic

- To use the conventions of
Gothic writing in my own
writing

L2 - Genre study: Adventure
- To use the conventions of

adventure stories
PEER ASSESS

L3 - Genre study: Fantasy
- To use the conventions of

fantasy genre in my own
writing

L4 - The Jumbies - Cold Read
1-37

- To understand the plot,
characters and setting of
the novel

L5 - The Jumbies - Cold Read
38-75

- To explore the concept of
folklore and its presence in
the novel

L6 - The Jumbies - Cold Read
76-101

- To understand the plot,
characters and setting of
the novel

L7 - The Jumbies - Cold Read
101-132

- To consider the extent to

Rhetoric
L1 - Introduction to rhetoric

- To identify the three pillars of
persuasive speaking -

Self assess

L2 - Boudicca
- To identify the persuasive

devices used by Boudicca

- To consider how a speaker might
engage their audience

L3- Sojourner Truth
- To identify and explore the

persuasive devices used by
Truth

- To explore how Truth uses
allusion

Joint writing

L4 - Emmeline Pankhurst
- To identify and explore the

persuasive devices used by
Pankhurst and analyse their
effectiveness

- To  explore the ideology of
feminism and consider how
Pankhurst might be considered a
feminist

L5 - Kathleen Cleaver
- To identify and explore the

persuasive methods utilised by
Cleaver

- To identify different sentence

SU1 - Chinese Cinderella

L1: Context and mythology

● I can make insightful links
between a text and the
writers’ or characters'
beliefs/history/society.

L2: Reading  (33 pages = roughly 1
hour of reading)

● I can make a range of
insightful  points about a
text that show the depth
of my understanding.

L3: Analysis - Joint Writing

● I can make insightful
comments about the effect
of  linguistic and structural
features of a text.

L4: Reading for Pleasure
L5:  Reading  (33 pages = roughly 1
hour of reading

● I can make insightful links
between a text and the
writers’ or characters'
beliefs/history/society.

L6: Analysis-
● I can make insightful

comments about HOW a
writer creates a particular
effect

L7: Writing- Self Assess
● •I can make sophisticated

comments about WHY



which Severine is an
enchantress

L8 - The Jumbies - Cold Read
133-168

- To analyse how Baptiste
creates an atmosphere in a
given extract -
PROGRESS CHECK

L9 - The Jumbies - Cold Read
168-197

- To analyse how Baptiste
creates an atmosphere in a
given extract -
PROGRESS CHECK

L10 - Creative Writing Response
- To explore the differences

between terror and horror
in writing

- To recall the features of
Gothic writing and apply
them to my own writing of a
scene from the novel

L11 - The Jumbies - Cold Read
197-End

- To summarise events in the
novel

L12 -  The Jumbies - Setting
Presentations

- To utilise my speaking and
listening skills to deliver a
presentation on a given
setting

types and consider why a
speaker might use sentence
variation for effect

L6 - Malala Yousafzai
- To identify and explore the

persuasive methods utilised by
Malala

- To be able to confidently
comment upon the desired effect
of a given persuasive method

Feedback

L7 - Greta Thunberg
- To consider the notion of

activism
- To identify and explore the

persuasive methods utilised by
Malala

- To respond meaningfully to a
peer’s point of view

Peer assess

L8 - Structuring a speech
- To explore the ideal structure of

a speech
- To consider what makes an

effective opening to a speech.

L9 - Body of a speech
- To continue constructing my

speech
- To explore the use of a  counter

argument as an effective
persuasive tool

L10 - Concluding a speech
- To explore how to craft an

certain features of a text
may have been important
at the time of writing.

L8: Reading  (33 pages = roughly 1
hour of reading

● I can make insightful
comments about WHAT a
text has to say about a
given topic.

L9: Analysis
● I can make insightful

comments about HOW a
writer creates a particular
effect

L10:Writing - Progress Check
● I can use a range of skills

to write an analytical
paragraph

L12: Reading for Pleasure
●

L13 Reading  (33 pages = roughly 1
hour of reading

● I can make a range of
insightful  points about a
text that show the depth
of my understanding.

●
L14: Analysis

● I can make insightful
comments about the effect
of  linguistic and structural
features of a text.

L15: Feeding Forward  - Joint Writing
● I can use feedback to



L13- The Jumbies Setting
- To consider and explore

how language is used to
describe the forest

L14 - The Jumbies Setting
- To analyse how Baptiste

uses language to present
the forest

L15 - The Jumbies - Corinne’s
Identity

- To explore the
bildungsroman genre

- To track and comment
upon the change in
Corinne’s character

L16 - The Jumbies - Family
Identity

- To evaluate a range of
statements and to be able
to identify key quotations to
support ideas

L17 - The Jumbies - Step Mothers

- To consider and analyse
the extent to which
Severine is presented as a
stereotypical step-mother

L18 - The Jumbies - Magic

- To be able to summarise
the presence of magic in
the novel and to comment
on the different variations

impactful conclusion to a speech

L11 - Writing a speech
- To demonstrate my ability to use

sentence variation for effect.

L12 - Jacinda Arden
To identify how Arden  utilised
persuasive devices in a sensitive
political context

L13 - Feedback lesson
- To demonstrate understanding

through responding to feedback
- To explore what effective

redrafting looks like

L14 - Performing a speech
- To consider a range of

performance strategies for
delivering a  well received
speech

- To practice and develop oracy
skills

L15 - Speech performances
- To perform speeches to an

audience
Self assess
Animal Farm
L1- Judging a book by its cover

- To recall background knowledge
to make inferences and
predictions?

L2 - Old Major’s Speech
- Recall previous learning in order

to identify the persuasive

improve my analytical
writing

16: Reading  (33 pages = roughly 1
hour of reading

•I can make insightful comments
about WHAT a text has to say
about a given topic.

L17: Writing - Progress Check

• I can use a range of skills
to write an analytical
paragraph

L18 Reading  (33 pages = roughly 1
hour of reading

● I can make a range of
insightful  points about a
text that show the depth
of my understanding.

19: Reading  (33 pages = roughly 1
hour of reading

● I can make insightful
comments about WHAT a
text has to say about a
given topic.

L20: Feeding Forward - Self Assess
● I can use feedback to

improve my analytical
writing

L21:Reading  (33 pages = roughly 1
hour of reading

● I can make insightful
comments about WHAT a
text has to say about a
given topic.



L19 - The Jumbies - Witches
- To explore the

presentations of witches in
different cultures and to
consider what the witch
aims to teach the children

AUT2

L1 - Introduction to Shakespeare
and context.

- To explore initial
impressions of the play and
context using multimedia
sources.

L2 - R4P ‘Wonder’

L3 - A1S1 The Witches.
- To compare different

productions of the opening
scene in MAcbeth.

L4 - A1S3: Superstitions.
- To explain superstition

specific to the context of
the play.

L5 - A1S5: Lady Macbeth.
- To consider the

expectations of women in
The Elizabethan Era and
how they apply to Lady
Macbeth on her initial
meeting.

L6 - A1S5: Lady Macbeth’s
language.

methods in a given speech
JOINT WRITING

L3 - Animal Farm - an allegory
- To explore the allegory form and

comment upon its connection to
Animal Farm

L4 - Pig Power
- To evaluate a given statement

and provide evidence to support
my evaluation

L5 - Squealer’s Speech
- To identify the persuasive

methods used by Squealer and
analyse their desired effect

L6 - Propaganda
- To explore what propaganda is,

its effectiveness and presence
within the text

L7 - Newspapers as propaganda
- To identify and comment upon

the features of tabloid and
broadsheet newspapers

L8 - Democracy Vs Dictatorship
- To be able to explain the key

features of both democracy and
a dictatorship

L9 - Feedback lesson
- To respond to feedback

meaningfully using TICKS
SELF ASSESS

L22: Reflection

● It is clear that my own
ideas have contributed to
my understanding of the
text.

SU2
Identity Poetry

L1 - Introduction to poetry -
Grace Nichols

- To explore the history of
poetry and consider the
power of words

L2 -  John Agard

- To explore how contextual
information can be used
to inform understanding
and to consider the use of
tone in a poem

L3 - John Agard

- To consider the use of
irony as a means of
humour and to analyse
the language and
structure of a poem

JOINT WRITING

L4 - Maya Angelou

- To explore how poetry
can be used as a tool for



- To analyse Lady Macbeth’s
language and
characterisation.

L7 - A1S7 Analysing Graphic
Novels.

- To consider multiple
interpretations of Lady
Macbeth through her
presentation in graphic
novels and film
adaptations.

L8 - A1S7 The Power of
Language. Teacher Assess.

- To analyse how
Shakespeare shows power
in this scene?

L9 - A2S1 is this a dagger?
- To evaluate how integral

the dagger is to Macbeth’s
soliloquy.

L10 - A2S2&3  Kingship and
regicide.

- To understand the divine
right of kings and to
compare Macbeth and
Lady Macbeth’s reaction to
Duncan’s death.

L11 - R4P ‘Wonder’

L12 - A3S1 Thoughts and feelings.
- To explore the language of

each soliloquy. To explore
the conscience of either

L10- The Animal Farm Hierarchy
- To make the connections

between Russia’s hierarchy and
Orwell’s novella

L11 -  Questioning Leadership
- To explore Boxer’s character and

his importance in the text

L12 -  Fear and Terror
- To plan an analytical response to

an exam style question?

L 13 - Progress check
- To answer an exam style

analytical literature question

L14 - Tyrannical rule
- To explore and identify elements

of tyranny in Animal Farm

L15 - Utopia Vs Dystopia
- To identify the features of

dystopian fiction and comment
on their use in AF
SELF ASSESS

L16 - Boxer
- To able to evaluate a statement

and provide evidence to support
thinking

L17 - The ending
- To be able to comment on the

use of a cyclical structure within
the novella

L18 - Feeding forward lesson

empowerment and to
analyse the language of a
poem

L5  - Sylvia Plath

- To explore poetry as a
medium for the navigation
of identity and to consider
the use of personification
in poetry

L6 - Linton Kwesi Johnson

- To explore how
onomatopoeia, plosives
and alliteration can be
used to establish rhythm
and beat in poetry

PEER ASSESS

L7 - Rachel Rooney

- To explore how a poet
can use a visual
metaphor  to demonstrate
different layers of identity

L8 -  Moniza Alvi

- To explore how the poet
uses juxtaposition to
explore the different
aspects of her
Pakistani-British identity

SELF ASSESS

L9 - Daljit Nagra



Macbeth or Banquo.

L13 - A3S2: Analysing imagery.
- To analyse how

Shakespeare uses
language to show how the
Macbeths are feeling.

L14 - Assessment Planning
Lesson.

- To prepare for the
demands of the upcoming
assessment.

L15 - Assessment on plot,
methods, and Lady Macbeth.

L16 - A3S4  Banquo’s ghost.
- To understand Banquo’s

character in text and in
performance.

L17 - A4S1  the apparitions. -
- To recap the plot and map

how the prophecy was
actualised at different
points in the play.

L18 - A5S1: Out Damned Spot.
- To analyse how

Shakespeare presents
Lady Macbeth in this
scene?

L19 - The ending.
- To consider tension,

tragedy, and sympathy
having read the end of the

- To respond to feedback in a
meaningful way and identify
elements of tyranny in the
novella
PEER ASSESS

L19 - Review
- To learn the features of a book

review and produce a book
review for the novella.

- To explore how the poet
uses humour to both
reflect and breakdown
stereotypes surrounding
their identity

L10 - Comparing poems

- To compare the theme of
identity in two poems

L11 - Norman McCraig

- To consider how the poet
discovers his identity
though exploring family
connections and how a
poet can use similes and
metaphors to create
character

L12 - Mazisi Kuene

- To explore how poetry,
and particularly free
verse, can be used as a
way expressing
celebration at the end of
apartheid

PEER ASSESS

L13 -Tammy Lai-Ming Ho

- To explore how poetry
can protest against the
erasure of identity and
freedom



play.

L20 - Feedback from the
assessments using TICKS and
trends.

- To feedback from the
assessment.

L21-22 Watch the film version of
the play (Denzel Washington as
Macbeth )

- To consolidate key plot,
theme, and character
lessons from the SOW.

L 14 - Tony Walsh

- To consider how poetry
can be used to affirm a
sense of identity in times
of adversity

L15 - Andreena Leeanne

- To consider how poetry
can provide space for an
unapologetic expression
of self and explore ideas
around intersectionality

Adaptations for SEND - All writing tasks have - All writing tasks have scaffolded - All writing tasks have



scaffolded frames ready for
use. Where relevant these
may  include sentence
starters or colour coded
structures to follow.

- Printable planning
resources are available for
those who wish to plan
their ideas logically before
writing

- A list of key words returned
to throughout the scheme
to ensure understanding

- Lots of CLOZE activities in
AUT2, and modern
translations, and media to
support understanding of
Shakespeare.

frames ready for use. Where
relevant these may  include
sentence starters or colour
coded structures to follow.

- Printable planning resources are
available for those who wish to
plan their ideas logically before
writing

- Optional level of challenges
available in analytical tasks

- Keywords will be returned to
throughout the scheme and in
home learning to ensure
understanding and enabling
application. Keywords will also
be used in the ‘word of the day’
focus to allow for greater in
depth discussion and guided
vocabulary building

- Embedded retrieval and
comprehension questions
throughout the schemes

scaffolded frames ready
for use. Where relevant
these may  include
sentence starters or
colour coded structures to
follow.

- Printable planning
resources are available
for those who wish to plan
their ideas logically before
writing

- Use of images and dual
coding throughout the
scheme of learning to
help with understanding

- Optional level of
challenges available in
analytical tasks

- Keywords will be returned
to throughout the scheme
and in home learning to
ensure understanding
and enabling application.
Keywords will also be
used in the ‘word of the
day’ focus to allow for
greater in depth
discussion and guided
vocabulary building

- Embedded retrieval and
comprehension questions
throughout the schemes



Opportunities for the
reading of academic
texts (note which lessons
and focus of reading)

Week 6 home learning includes
the original source material that
inspired Baptiste to write ‘The
Jumbies’ and engaging in this
develops a critical awareness in
students.

Week 7 home learning includes
reading the original folklore story
‘The Awongalema Tree’, which is a
popular folklore story from East
Africa. There is also academic
style reading giving information on
the symbolism of trees.

AUT2
Lesson 3 contains article that
explores the witch hunts of the
Elizabethan period.

Lesson 9 includes non-fiction text
explaining the divine right of kings
to teach context of the play.

ROW

Primarily, the SOW exposes students to
the highest quality rhetorical speeches
on topics both current and historical.

In lesson 2 (Bouddica) students read an
article giving them background
information into who Bouddica was
which is contextual information that
supplements and deepens their
understanding of the text.

In lesson 5 students read an article
giving them background information
about Kathleen Cleaver and the Black
Panther movement.

Opportunities to embed
anti-oppressive teaching
(specific focus on
Anti-racism, anti-sexism,
anti-islamophobia and
anti-homophobia)

AUT1
Throughout this text there are
many opportunities to explore
ideas around colonialism,
indigenous people and attitudes
towards different cultures.

This scheme also explores the
historic and contemporary
importance of myth and folklore in
a number of communities.

SPR1
Whilst the thread of the scheme is
women’s voices, there are copious
opportunities to discuss race, across
different time periods, through the
choice of speakers covered (Sojourner
Truth, Kathleen Cleaver, Malala
Yousafzi and Jacinda Arden)

Animal Farm provides ample
opportunity to explore ideas of equality,
discrimination and intolerance. It will

SU1

SU2

Identity poetry provides ample
opportunity to discuss and imbed
anti-racism.  This scheme
explores different identities from
around the globe. We explore
ideas around colonialism and
identity, the danger of
stereotypes around race, poetry



AUT2

The presentation of Lady Macbeth
is considered with reference to
multiple interpretations and their
implications.

Students are also taught the
contextual background of
Elizabethan attitudes to women
and the misogynistic undertones to
witch hunts.

Difficult to embed anti-racism into
Macbeth scheme, but the film
choice does have a diverse
casting.

also focus on the specific experience of
minority groups under Stalin.

as a form of political protest
against racism, poetry as an
expression of culture and the
experience of a wide range of
poets through the lens of
intersectionality. We also provide
opportunities for discussion
around islamophobia by studying
a poem centred around that topic
written by a previous student.

Students end point
(inc. assessment focus
Aut 2 & Sum 2)

By the end of this scheme
students will know:

- The plot of the Jumbies
- The contextual information

surrounding the text and
the importance of culture in
forming identity, specifically
in the Caribbean

- The stylistic features of a
range of genres: gothic,
fantasy & adventure

- The use of setting as a way
of establishing mood and
atmosphere

Pupils will be able to:

By the end of this scheme students will
know:

- The role of speeches in the
process of change and the
historical importance of speech
giving

- The three Aristotelian pillars of
speech giving and their
importance in the success of a
speech

- Contextual information which
informs the decision of the
studied women to fight for and
enact change across centuries

- The political and societal
consequences of certain political
structures

By the end of this scheme
students will be able to:

- Write an analytical
paragraph analysing the
methods and language
choices made by the
writers

- Explore the connotations
of key words

- Comment upon the
desired effect/authorial
intention behind the use
of a specific method

- Use images as a stimulus
to make inferences

- Respond to an evaluative
style question

- Respond to texts using



- Write analytical paragraphs
exploring Baptiste’s
language choices

- Comment upon different
characters and their
characterisation

- Identify methods and their
effects

- Explore the connotations of
a range of key words
(implicit and explicit)

AUT2

By the end of this scheme
students will know:

- The plot of Macbeth
- Character analysis for

Macbeth key characters
- The features of the genre

of tragedy
- What pathetic fallacy
- That performance takes an

interpretation of text
- Definitions and application

of key vocabulary.
- Key contextual detail from

the Jacobean era.

Pupils will be able to:
- Read graphic novels &

make interpretations from
images

- How authors can use a texts as
vehicles to present their own
political message and stance

- How to vary sentences for effect
and use adverbs effectively

Pupils will be able to:

- Write an analytical paragraph
analysing the writer/speaker’s
purpose in relation to a given
context

- Identify persuasive methods
used by the writer/speaker

- Comment upon the desired
effect/authorial intention behind
the use of a given persuasive
method

- Use this analytical knowledge to
construct their own structured
speech, including a clear
argument and a range of
persuasive methods

- Recall previous knowledge on
persuasive methods and apply
to a literature context

- Practice the skill of responding
to evaluative questions

creative methods and
artistic response

- Identify and comment
upon the use of
symbolism

- Write their own simile and
metaphor poems based
around someone they
know

- Compare poems by
identifying thematic links

- Write a comparative
poetry paragraph using
the PEELL structure and
discourse markers



- Read & analyse
performance images for
meaning

- Write a ‘literature’
response.

- Evaluate a statement
response (LP1Q4 style)

Year: 9
Aut - Diverse Shorts and A View
From the Bridge

Spr - Poet X and Othello Sum - Identity Projects and
Noughts and Crosses

Students’ starting point During their two previous years
at LBTS students will have
encountered a range of texts with
a focus on Shakespeare as well
as 19th and 20th century fiction.
As such, by year 9, pupils will
have more developed analytical
skills, be able to comment on
potential authorial intentions,
have an understanding of a
range of historical contexts,
begin to identify methods and
can explore both implicit and
explicit connotations of words.

By developing their knowledge
and skill set to this point, we

Moving into Spring 1, pupils have
completed two schemes of work
with literature/analysis based
outcomes. They have
encountered a wealth of prose
texts, from both the 19th and
20th century alongside with a
focus on Shakespeare.  Up until
this point, however, pupils have
had limited exposure to poetry
and few opportunities to engage
with creative writing and oracy.

Building on their ever developing
analysis skills and ability to
comment on effectiveness of
word choice, this scheme aims to

Throughout this year, pupils have
been developing their abilities to
write analytically across a range
of different forms: a play, poetry
and a range of short stories.
Pupils are now consistently
linking to other quotations to
further support their ideas and
are increasingly familiar with the
role of authorial intention in
analysis. However, up until this
point in the year pupils have had
limited access to non-fiction texts
and despite one opportunity to
practice writing to persuade in
Othello, they have had no
non-fiction creative writing



believe our spiraled approach
has provided a solid base for
pupils to continue their learning.
Our year 9 curriculum has the
principles of diversity and
inclusion for all at its core and
pupils will take the skills learned
in previous years and apply them
to a wider range of contemporary
texts with contemporary social
and political contexts from a
diverse group of authors

It is of high importance that we
get an overview of the year
group’s starting point as soon as
possible so that teachers can
actively respond, modify and
differentiate their teaching
accordingly. As such, students’
competence in reading and
English knowledge is measured
with ‘Testwise’ baseline tests.

allow pupils to engage and
analyse poetry and then use this
knowledge to then create their
own which they will then perform.

Assessment data from the
previous term suggests that
pupils continue to demonstrate
their ability to consider the
connotations of key words and
bring in appropriate contextual
information where appropriate.
Data suggests that pupils need to
continue developing their ability
to identify methods and consider
the reasoning behind the author’s
application.

Pupils will continue develop their
knowledge of the tragedy form,
something they began to
consider in year 8, develop in
AU2 in Y9 and now as they
return to Shakespeare

Again, at the heart of our
curriculum  remains our
commitment to diversity and
choosing texts which reflect and
speak to our school population.
These texts will allow us to build
upon this commitment.

opportunities.

Pupils will continue to develop
their ability to analyse writer’s
choices, with specific focus on
the rhetorical devices. They will
be able to comment on the key
elements of article writing. Pupils
will continue to comment upon
the desired effect or impact of
word choice and method.

Building upon work completed in
year 8 on rhetoric and year 7 on
letter writing, pupils will be given
the opportunity to develop their
non-fiction writing skills, with
specific focus on developing an
argument and the specific tropes
of articles.

Pupils will study a contemporary
novel in its entirety. Building upon
their previous knowledge of
whole text study across key
stage 3 pupils will be considering
authorial intention and how a
novel’s structure can be used for
effect.

New assessment data suggests
that this cohort are struggling
with sophisticated inferences and
non-fiction retrieval. As such,
Identity Projects provides
copious opportunities for
non-fiction inference and retrieval
questions, as well access to a



range of non-fiction pieces of
writing. Noughts and Crosses
also provides ample opportunity
for the inclusion of non-fiction
pieces of writing which pupils will
be asked to consider both in
relation to their own experiences
but also the novel as a whole.

Big concepts to learn AU1

● Diversity - pupils will
explore what diversity
means, cover a range of
diverse texts from authors
of diverse backgrounds
and consider the
importance of diversity in
literature and society

● Narrative perspective -
pupils explore different
types of narrative
perspectives and
consider the benefits and
drawbacks of using a
specific perspective i.e.
using first person instead
of second or third

● Identities - pupils will
explore the concept of
identity, where identities
come from and how ones
own self image can be
affected by belonging to a
group.

● Writing about the effect of

SP1
● Slam poetry - a form of

performance poetry that
combines elements of
performance, writing,
competition, and
audience participation.
Pupils will explore the
origins of slam poetry,
consider different
strategies a performer
might use and then put
these into practice using
their own poems.

● Poetic techniques  - a
form of literary device
used in poetry to create
meaning. Pupils will begin
to be able to identify a
select range of these and
be able to comment on
why they are effective.

● Coming of age narrative -
a genre of text in which
the protagonist grows
from childhood into
adulthood. Pupils will

SU1
● Elements of a newspaper

article - pupils will explore
the key elements of
newspaper writing
(headline, subheading,
clear argument)

● Developing an argument -
pupils will explore how to
take make an initial
argument into a
developed paragraph
using supported
statements

● Viewpoints and
perspectives - pupils will
be asked to identify the
points of view of many
authors as well as to
express their own

● Tenses  - a set of forms
taken by a verb to
indicate the time of an
action

● Structure - pupils will
explore how a writer
might organise their



method (LP1,Q2)
● Evaluating to what extent

they agree using analysis
to support reasoning
(LP1, Q4)

● Exploring how authors
use structure to interest
the reader (LP1, Q3)

AU2
● Authorial intention - why

an author has written a
text, presented the
characters in a certain
way and what they are
trying to achieve in the
reading of the text.

● Illegal Immigration  - the
migration of people from
one place to another,
often in pursuit of a better
life, without the
permission of the
authorities

● Greek Tragedy - a form of
theatre from Ancient
Greece and Anatolia
which continues to
provide the basis for
many contemporary plays

● Analysing stage
directions as a method

begin to explore the
genre and will build upon
this later in the year.

● Verse form  - a piece of
writing written in metrical
feet forming rhythmical or
rhyming lines. Pupils will
be introduced to this for
the first time and begin to
apply this in their own
work

SP2
● Protagonist and

antagonist - the main
character/hero and
secondary character who
poses opposition to the
hero

● The use of verse and
prose in Shakespeare

● Monologue Vs Soliloquy -
where a character
delivers a speech in front
of other characters or on
their own stage and how
an author can use
soliloquies to include the
audience

● Shakespeare’s tragedy
form

● Hamartia - a character’s
fatal flaw and cause of
their downfall in the
tragedy genre

● Machiavellian villain - a
villain characterised by
their scheming,

writing for a particular
effect

SU2 -

● Prologue - the opening to
a story that establishes
the context and
background necessary in
order to engage with the
wider text

● Dual narrative - a form of
narrative that tells a story
from two different
perspectives, usually two
different people

● Segregated society - a
society which is divided
into different groups
based on a given
characteristic

● Militia - a military force
raised from the civil
population



manipulative and amoral
behaviour

● Dramatic irony - the idea
of an audience knowing
something before the
characters on stage and
the effect of this

● Critical lens - actively
exploring texts from
different perspectives and
how this can allow a text
to become multi
dimensional

● Introducing a thesis
statement - an
introductory paragraph at
the beginning of an
extended piece of writing
answering a given
question and outlining the
trajectory of the piece.

Hierarchy and sequence of
constellation knowledge
(what will be taught and when)
Include progress tasks

AU1

L1- Tender Earth
● Why do stories explore

identity, diversity and
community ?

L2- The Colour of Humanity
● How does the novel

create empathy in the
reader?

L3- The Colour of Humanity
● How does the writer use

language here to describe
the effects of empathy?
JOINT WRITING

SP1

L1- What happens in Poet X?
- To understand the

opening of the text
- To consider and explore

why Acevedo wrote the
text

L2 -  Deconstructing lesson
- To explore how a poet

can use tone, tempo and
pitch to create meaning

JOINT WRITING

L3 - Poetry and performance

SU1
L1 - Social Class - Knowledge

- To explore the term social
class and the prevalence
of social class divisions in
2022

L2- Social Class- Debate
- To understand Marx’s

theory on social class and
to consider its
applicability today

L3 - Social Class - Analyse
- To identify the persuasive



L4- Loose Change
● How does Loose Change

explore the themes of
Tolerance, Rights and
Respect?

L5- May Malone
● How does May Malone

explore the themes of
Tolerance, Rights and
Respect?

L6- May Malone
● How does the writer use

language to describe
Alexander? PROGRESS
CHECK

L7- Every Man Dies Alone
● How does Every Man

Dies Alone  explore the
themes of Justice,
Change and Action

L8- Looking for JJ
● How does Looking for JJ

Alone explore the themes
of Justice, Change and
Action

L9- Looking for JJ & Ticks
● How can we apply our

TICKs to another piece of
writing (feeding forward)

● FEEDING FORWARD /
PEER ASSESSED

L10- Introduction to Structure
● How do authors structure

texts to build a reader’s
interest?

L11- Refugee Boy
● How does Benjamin

Zephaniah structure

- To identify how I can
improve my poetry and
my performance

- To provide meaningful
and guided feedback

L4 - What happens in Poet X?
- To understand what

happens in the Poet X
- To explore key themes of

the text

L5 -  Deconstructing lesson
- To explore how a poet

can use alliteration,
assonance and sibilance
to create meaning?

L6- Poetry and performance
- To identify how I can

improve my poetry and
my performance

- To provide meaningful
and guided feedback

PEER ASSESS

L7 -  What happens in Poet X?
- To understand what

happens in the Poet X
- To explore key themes of

the text

L8 - Feeding forward lesson
- To respond to feedback
- To explore how a poet

can useallusion, idioms
and anaphora to create
meaning?

methods used by the
writer and to comment
upon their impact

JOINT WRITING

L4 - Social Class -Examine
- To identify key elements

of newspaper writing and
to examine how a writer
might use structure to
engage their reader

L5 - Social Class - Write
- To construct a piece of

non-fiction creative writing
with developed
arguments

L6 - Gender - Knowledge
- To explore gender as a

social construct and the
limitations of gender
stereotypes

L7-  Gender - Debate
- To consider the impact

gender stereotypes have
had on my life?

L8 - Gender - Analyse
- To examine how an

author has used a cyclical
structure to end their
article and its
effectiveness

PEER ASSESs

L9 - Gender - Examine



Refugee Boy to build a
reader’s interest?

L12- Welcome to Nowhere
● How does  Elizabeth

Laird structure ‘Welcome
to Nowhere’ to build a
reader’s interest?

● SELF ASSESSED
L13- THUG

● How does  THUG
explore the themes of
Power, Freedom and
Control

L14- Crongton Knights
● How does Crongton

Knights  explore the
themes of Power,
Freedom and Control

L15-  Crongton Knights
● How do I evaluate and

build on other people’s
opinions?

● JOINT WRITING

L16- Revision
● What do I need to do to

succeed in my learning
checkpoint?

L17- Assessment
● How can I use the skills

learned from this HT in
my writing?

● LEARNING
CHECKPOINT
TEACHER ASSESSED

L18- 1984
● How does 1984  explore

the themes of Power,

L9 -  What happens in Poet X?
- To understand what

happens in the Poet X
- To explore key themes of

the text

L10 - Deconstructing lesson
- To explore how a poet

can use caesura,
enjambment and
metaphors to create
meaning?

SELF ASSESS

L11 - Poetry and performance
- To identify how I can

improve my poetry and
my performance

- To provide meaningful
and guided feedback

L12 -  What happens in Poet X?
- To understand what

happens in the Poet X
- To explore key themes of

the text

L13 -  Poetry and performance
- To identify how I can

improve my poetry and
my performance

- To provide meaningful
and guided feedback

PEER ASSESS

L14 -   What happens in Poet X?
- To understand what

- To identify the key
elements of newspaper
articles in a given article

L10 - Gender - Write
- To construct a piece of

non-fiction creative writing
with developed
arguments and a cyclical
structure

L11- Race - Knowledge
- To define the notion of

‘unconscious bias’ and
the impact it has in 2022

L12 - Race - Debate
- To define the idea of

‘affirmative action’ and to
consider the extent to
which it benefits or
hinders

L13 - Race - Analyse
- To identify a range of

persuasive methods in a
given article and
comment upon their
effectiveness

PEER ASSESS

L14 - Race - Examine
- To explore the use of

statues as effective
memorialisation and their
role in 21st century
society



Freedom and Control
L19-  1984

● How does the writer use
language  to describe the
apartment block

L20- Assessment Feedback &
Ticks

● How do I improve my
work based on teacher
feedback?

● TICK FEEDBACK / SELF
ASSSESSED

L21- Book Review Presentation
● How do I evaluate which

stories were most
impactful and interesting?

● PEER ASSESSED

AUT 2  - AVTFB

L1 - Context
● How did Miller’s context

impact his writing of
AVftB?

L2- LGBT Context
● Were the 1950s truly the

“dark ages” for gay
Americans as some
historians have claimed?

L3- Cold Read
● How does Miller set the

scene and
introduce/develop his
characters?

● Self Assessed linked to
following NNJR

L4- Cold Read
● How does Miller create a

happens in the Poet X
- To explore key themes of
the text

L15  - Poetry Slam

SPR 2 - Othello

L1 - Context
- To consider how the

Elizabethan and
Jacobean contexts
influenced Shakespeare’s
writing

L2 - Act 1 and Act 2
- To identify key plot points

in acts 1 and 2

L3 - Act 3 and Act 4
- To identify key plot points

in acts 3 and 4

L4 - Act 5
- To identify key plot points

of act 5 and to
demonstrate
understanding of plot
through drama

L5 - Race in the Early Modern
Period

- To explore the theme of
race in relation to
authorial intention and
through a critical lens

L15 - Race - Write
- To construct a piece of

non-fiction writing in
reference to a specific
success criteria

SELF ASSESS

SU2 - Nought and Crosses

L1 - Context and Predictions

- To explore how context
can inform narrative and
to make predictions about
the novel

L2 -  Sephy and Callum

- To analyse Blackman’s
characterisation of Sephy
and Callum

JOINT WRITING

L3 -  Racial Segregation

- To reconsider the idea of
a ‘lens’ and to explore the
presence of racial
segregation within the
novel

L4 - The Right to Demonstrate

- To explore the concept of
protest and its importance
in wider society as well as
the novel



sense of tension after the
cousins’ arrival?

● Self Assessed linked to
following NNJR

L5- Cold Read
● How does Miller create a

sense of uneasiness
about Eddie and
Catherine’s relationship?

● Self Assessed linked to
following NNJR

L6-Cold Read
● Can I recall key plot

information and comment
upon a key part of the
final scene?

● Self Assessed linked to
following NNJR

L7- Alfieri
● Can I answer the

question with a clear point
sentence?

● Joint Writing
L8-Eddie and Catherine

● Can I choose the most
appropriate quotation and
embed evidence?

● Progress Check
L9- Gender Roles

● Can I comment upon and
summarise gender
dynamics in the 1950s?
rice?

L10- Beatrice
● How does Miller present

the character of Beatrice
● Feeding Forward Task

L11- Marco and Rodolpho

L6 - Othello
- To explore the role of the

protagonist and how the
initial depiction of Othello
reflects contemporary
attitudes

L7 - Iago
- To explore the character

of the  play’s antagonist
and to write analytically
about them

L8 - Othello and Iago’s
relationship

- To analyse how
Shakespeare presents
the relationship of Othello
and Iago

L9 - Interracial marriage
- To consider the reasons

behind the different
reactions to Othello and
Desdemona’s marriage
and explore the relevance
in the 21st century

L10 - Othello’s shifting identity
- To track Othello’s identity

throughout the play and
explore the connection to
internalised racism. To
respond analytically to an
essay style question

L11 - Teacher feedback on

L5 - What is a hate crime?

- To use your
understanding of the
chapters to complete
statements on plot events

PEER ASSESS

L6 - Jude and Lynette

- To analyse two secondary
characters using
quotations from the text

L7 - The Familial Impact

- To interpret how events in
the plot affect different
characters

L8 - Resentment

- To consider Blackman’s
authorial intention in
relation to Lynette

L9 - Family Tensions

- To analyse Blackman’s
presentation of Mrs
Hadley in chapter
forty-three

PEER ASSESS

L10 - The Aftermath

- To consider the different
responses to the bombing



● How does Miller present
Marco and Rodolpho?

L12- Masculinity
● What different

perspectives on
masculinity does Miller
present in the play and
why?

● Self Assess

L13- Catherine’s Development
● How does Catherine

change throughout the
play?

L14- Exploring Relationships
● How have the

relationships in the play
changed and developed

L15- Revision
● How can I ensure my

inferences are developed
and linked to the play

● Joint Writing
L16- WTM

● What do I need to do to
ensure I succeed in my
exam

L17- Assessment
● How is Catherine

presented in the extract
● Progress Check-

Teacher Assessed
L18- Greek Tragedy

● What are the features of a
Greek Tragedy?

L19- Old Vic Production
● How does the production

compare to the text?

Othello and Iago’s relationship

L12 - Portrayals of women
- To be able to connect

contextual understanding
to the presentation of
Desdemona and Emilia

L13 - Fragile Masculinity
- To consider the term

‘fragile masculinity’,
explore it’s connection to
the play and to analyse
the language used in
presenting this

L14 - Gender Essay
- To respond analytically to

an essay style question

L15 - Othello - a tragedy
- To recall previous

knowledge from AU2 on
the features of tragedy
and to explore the
specific concepts of
hamartia and a tragic
hero

L16 - Villainy in Othello
- To explore the features of

a machiavellian villain
and the idea of revenge
as justification for actions

L17 - Writing to persuade
- To consider arguments in

favour of Iago being held

across both families

L11 - Taking responsibility

- To use my inference skills
in order to make
predictions about the text

L12 - Taking the stand

- To consider and analyse
how Blackman builds
tension in given chapters

Self Assess

L13 - A reunion
- To consider the nature of

punishment in the novel
and in wider society

L14 - Sephy and Callum

- To evaluate a statement
in relation to a part of the
text and use textual
references to support

Peer assess

L15 - Divided Loyalties

- To engage with the
penultimate section of the
text and to analyse the
presentation of chosen
character

L16 - The Confession



L20- Old Vic Production
● How does the production

compare to the text?
L21- Reflection/ Who is
Responsible

● How can I evaluate and
support my own opinions

● Peer Assessed

responsible for this
actions

L18 - Teacher feedback on
Gender essay

L19 - Act 5 and critical lens
discussion

- To explore the final act of
the play in detail and to
again consider the
different critical
approaches to the play
now it has been studied

L20 - Stage your own modern
Othello

- To recall knowledge of the
plot, character and drama
in order to stage a
modern interpretation of
Othello

- To consider how
characters develop and
progress throughout the
novel

L17 - Feedback

L18 - BBC contemporary
production

Adaptations for SEND - All writing tasks have
scaffolded frames ready
for use. Where relevant
these may  include
sentence starters or
colour coded structures to
follow.

- Printable planning

- All writing tasks have
scaffolded frames ready
for use. Where relevant
these may  include
sentence starters or
colour coded structures to
follow.

- Keywords are embedded

- All writing tasks have
scaffolded frames ready
for use. Where relevant
these may  include
sentence starters or
colour coded structures to
follow.

- Keywords are embedded



resources are available
for those who wish to plan
their ideas logically before
writing

- Keywords will be returned
to throughout the scheme
and in home learning to
ensure understanding
and enabling application.

throughout the scheme
and are returned to in
order to ensure
understanding

- Differentiated peer
feedback sheets are
available at the teacher’s
discretion

- Opportunity for widening
vocabulary through word
of the day

- Scaffolded analysis
sheets to guide pupils
analysis of more complex
extracts

throughout the scheme
and are returned to in
order to ensure
understanding. Explicit
teaching of vocabulary
across three topics

- Differentiated peer
feedback sheets are
available at the teachers
discretion

- Definitions of more
complex words in all of
the non-fiction articles to
be placed on the board
whilst reading

Opportunities for the reading of
academic texts (note which
lessons and focus of reading)

AUT1:
Lesson 14 includes an article on
how ‘urban’ has become a
euphemism to mean black and
the sinister implications of this.

Week 5 home learning includes
an article written by Alex Wheatle
‘Fear of a Black Man’ which the
students respond to.

AUT2:
Week 1 Home learning involves
students reading an article about
Redhook.

Week 1 context lessons include
lots of source material and
academic reading.

ROW

The Poet X home learning
booklet is filled with high quality
non fiction articles covering
topics such as The History of
East Harlem, What is Slam
Poetry? An Interview with
Elizabeth Acevedo, Are LGBTQ+
relationships truly accepted in
2018? And one article about
Amanda Gorman.



Week 4 home learning includes
reading an article about Gloria
Steinem and the Equal Rights
Ammendment.

Opportunities to embed
anti-oppressive teaching (specific
focus on Anti-racism,
anti-sexism, anti-islamophobia
and anti-homophobia)

AUT1:

At the core of the Diverse Shorts
scheme is its focus on presenting
the pupils with a wide range of
writers from a variety of different
backgrounds. By covering a new
text each couple of lessons, we
will provide copious opportunities
for discussions and explorations
around race and identity. We will
look at the depiction of racist
actions in The Hate You Give, the
experience of a Refugee in
Refugee boy,  the use of patois in
Crongton Knights and the
experience of a working class
German couple who joined the
German Resistance.
Weekly vocabulary tests, HL and
lesson vocabulary integrate
anti-racist terminology

AUT2:
Students are preemptively taught
contextual information about
homophobia throughout 1950s

SP1
This text explores the identity
navigation of a second
generation immigrant in America.
It explores the tensions between
first and second generation
immigrants, the identity struggles
encountered by a young woman,
unsure of her religious beliefs
which are inextricably tied to her
family’s Afro-Latina culture.

SP2
Othello provides a range of
opportunities for discussions
around race and power. We
explore the history of the Moors
and their role in society. Othello
is a victim of racism from those
who question his interracial
marriage to Desdemona but he is
also is strong, well respected and
noble military leader who is
arguably brought down by his
hamartia (jealousy) and not his
race. Debates surrounding the
racist element within the play
have long been discussed but we
want our pupils to examine the
authorial intention through a

SU1
This project based scheme
provides clear opportunities for
discussion of racism and race.
The scheme explores the notions
of unconscious bias in society
and affirmative action. It provides
opportunity for discussions
around the place for problematic
depictions in both literature and
society, as well as the pros and
cons of memorialisation.

SU2
Noughts and Crosses provides
clear opportunities for discussion
around race, racism, segregation
and the impact of the above. By
closing exploring Blackman’s
inspiration for the novel and her
authorial intention in writing the
text pupils will study this text
through an explicitly anti-racist
lens both in their reading of the
plot but also in their
consideration and analysis.



America and have discussions
around the topic of homophobia.
Students are therefore equipped
to study instances of
homophobia within the play
through a lens of empathy and
empowerment.

Within the AVFTB scheme we
will explore both contemporary
and historic attitudes to
immigration and illegal
immigration. We will look at
racial/ethnic stereotypes within
the play and explore how
audiences would/should react to
them. We also consider the
tension between first and second
generation immigrants within
families
Weekly vocabulary tests, HL and
lesson vocabulary integrate
anti-racist terminology

critical lens - is Shakespeare
subverting, portraying or
promoting stereotypes of black
men.

We will also explore both 16th
century and contemporary
attitudes to interracial marriage
by examining editorials and
literary criticism.

Students end point
(inc. assessment focus Aut 2 &
Sum 2)

By the end of this term
students will
Know:
The plot of many short
stories/extracts
How a playwright might use
stage directions
How an author’s context can
influence a text and how a
reader’s own context can
influence their interpretation

By the end of this term pupils
will:
Know:
The plot of Poet X
The potential benefits of using
poetry and wider writing  as a
medium of expression
How an author’s context
influenced the text
How a slam poetry performance
works
The plot of Othello
Racial and gender contexts of

By the end of this term pupils
will:
Know:
The key elements of article
writing
How to identify a writer’s
perspective/viewpoint
Key concepts such as social
class, affirmative action,
stereotypes and unconscious
bias
How an author can use a range
of persuasive methods to engage



How to comment upon an
author’s intention

Be able to:
Write analytical paragraphs
exploring a given writer’s
language choices
Comment upon different
characters and their
characterisation
Identify methods and their effects
Explore the connotations of a
range of key words

Autumn 2 assessment point will
be a literature response to A
View from the Bridge focusing on
the presentation of Eddie. In
addition it will have 10 plot
comprehension questions and 5
exploding quotation tasks.

the Elizabethan and Jacobean
periods
How a reader can view a text
through many different lenses in
order to comment on potential
authorial intention

Be able to:
Write analytical paragraphs
exploring a given writer’s poetic
choices
Confidently identify the methods
used and to comment on their
effectiveness
Confidently engage in the
creative process of writing poetry
Provide guided and meaningful
feedback to peers
Plan and write an essay with a
thesis statement
Comment upon authorial
intention and suggest multiple
possibilities
Explore a text through a critical
lens
Provide and evaluative response
to a statement

Outcome of the Poet X scheme
will be a slam poetry competition
in which pupils will perform their
redrafted and practised poems.
Outcome for SPR2 Othello will
be a literature style essay on the
theme of Gender.

their reader
The benefits of using expert
testimony in persuasive writing
How to embed authorial intention
into the understanding of a novel
The structural benefits and
purpose of using both a prologue
and dual narrative form

Be able to:
Write analytically about
non-fiction writing by identifying
methods and their desired impact
Voice and debate in a structured
and meaningful way
Construct their own non-fiction
creative writing around a series
of engaging topics, based around
a specific
success criteria (ao5,ao6)
Emulate the key elements of
article writing in their own work
Provide clear feedback to peers’
analytical and creative writing
Write analytical essays on the
presentation of a theme within
the novel
Develop their analysis so that
they are writing extended
paragraphs
Confidently identify the methods
used by the writer and comment
on their impact on the reader



Outcome for the Identity Projects
scheme will be a non-fiction
creative writing piece

Outcome for Noughts and
Crosses is an assessment with
plot questions, retrieval
questions, method and effect on
the reader questions and then a
longer analytical literature essay.

Y10

Students’ starting point

Having completed KS3, students will
have encountered a range of texts
and forms. They have encountered
novels, short stories, transactional
writing, creative writing, plays,
graphic novels, extract based
learning and poetry.

Acros KS3 pupils have explored
different forms of non-fiction writing.
They have explored, analysed and
crafted letters in year 7, speeches in
year 8 and newspaper articles in
year 9. They are familiar with
rhetorical methods and the benefits
of structuring their writing to engage
the reader.

Pupils have continued to develop the
wider skills needed for GCSE
(exploring language and structure,
evaluation and comparison) but will
begin to apply these skills directly in

Coming into the Spring Term
from the Autumn, students
studied one GCSE literature text
and have studied Language
Paper 2. With regard to literature
they have an understanding of
essay structure at GCSE, moving
away from PEELL into BEEZZ,
have begun to touch upon ideas
of language, structure and form
and have learned to scrutinise
authorial intentions and to
comment upon them in relation to
the text being a construct.
Students can write analytical
paragraphs exploring a given
writer’s language choices;
Identify methods and their
effects; and explore the
connotations of a range of key
words.

With regards to English

Students have learned the Power
and Conflict Poems with an
emphasis on analysing language,
structure and form and
structuring larger essays. They
have also learned to scrutinise
authorial intentions through the
study of An Inspector Calls and
students can write analytical
paragraphs exploring a given
writer’s language choices;
Identify methods and their
effects; and explore the
connotations of a range of key
words. Furthermore, from AIC
students are aware of character
development.

Students have an awareness of
the historical background of the
play and the significance of The
World Wars’ cultural impact in
Britain. They have an awareness



the teaching of English Language
Papers 1 & 2 at GCSE.

Pupils will have more developed
analytical skills, be able to comment
on potential authorial intentions,
have an understanding of a range of
historical contexts, be able to identify
methods and can explore both
implicit and explicit connotations of
words.  Pupils have also been
introduced to the concept of a thesis
statement and how to engage
critically with authorial intention (the
challenge, portray, or subvert model)

Pupils can now confidently write a
PEELL paragraph and will be shifting
to the more advanced BEEZZ model

Language, pupils are now
familiar with the questions on the
paper, writing structures for each
question and have strategies on
how to approach  each of them.
Pupils have had opportunities to
write the 40 mark creative writing
response and have learnt the
DFIAOC structure and the
purpose behind it.

Pupils have had a wide exposure
to poetry by the time they reach
this point in Y10. They have
studied both celebration poetry,
identity poetry and spoken word
poetry across KS3 and move into
Y10 have a breadth of
knowledge on poetic methods
and poetic movements.

of the divide between the
proletariat and the bourgeoisie
and the traditional class set up of
pre-war Britain.

Pupils are aware of the
assessment objectives used for a
literature essay and the different
skills they need to demonstrate.

Throughout key stage 3 pupils
have been exposed to range of
poetry across literary
movements, time periods and
cultures. In year 7 they have
explored celebration poetry,
identity poetry in year 8, spoken
word poetry in year 9 and have
explored comparative poetry
earlier in the year.

SUM2
Students have done some
creative writing in Year 7 where
they largely developed their
descriptive skills and learned the
concept ‘show don’t tell’. In Year
9 students had some attempts at
writing from different
perspectives during their ‘Diverse
Shorts’ scheme.

All students have an awareness
of different language techniques
that they can therefore utilise in
their work this term.



Big concepts to learn AU1
● Morality Play - an allegorical

drama that aims to teach the
audience about morals

● Didacticism - a philosophy
that emphasises instructional
qualities

● Polemic - a strong verbal or
written attack on something

● Authorial intent in relation to
structure and form - how an
author can utilise structure
and form to further their
message

● Capitalism - an economic
system based on private
ownership

● Socialism - a political and
economic theory in which
ownership is held by the
community

● Functions of characters - the
idea that every character has
a purpose within a text

SP1
● Poetic Structure - the

elements of a poem like
its line lengths and
metres, stanza lengths,
rhyme schemes and
systems of repetition

● Poetic Form - types of
poems that follow
particular rules

● PTSD - Post traumatic
stress disorder

● Dramatic monologue - a
poem written in the form
of a speech by a given
character

● Poet Laureate  - the
national poet

● Authorial intent in relation
to structure and form -
how a poet can use utilise
these to further their
message

SP2

● Learning the plot of
Romeo and Juliet.

● Learning how the sonnet
form is used to convey
meaning in Romeo and
Juliet.

SUM1
● The three pillars of

storytelling: Plot,
Character, Setting

● How to generate ideas
like a professional writer.

● Writing for exam success
- building an awareness
of the criteria.

● Learning different writing
structures for the short
story (flash length) such
as milieu, flashback and
‘SCDES’

SUM2

● Iambic Pentameter -
unstressed then stressed
syllable

● Trochee - stressed then
unstressed syllable

● Spondee - two stressed
syllables

● Dactyl - stressed then
unstressed syllables

● Blank verse - non
rhyming lines of iambic
pentameter



● Non-fiction - a document or
media content that attempts,
in good faith, to provide
accurate information
regarding a real-world topic.
It is written to communicate
facts or opinions about
reality.

● Nominalisation - the process
of forming nouns from verbs

● Viewpoints - where someone
views a particular issue from
and ultimately their opinion

● Perspectives - the elements
that contribute to the
development of a viewpoint

● Anecdote - a story about a
place, person or thing used
to ground an abstract idea or
present an argument

● Opposing arguments - an
argument that opposes the
main one proposed by the
speaker

● Counter arguments - an
argument used by a speaker
to respond to an opposing
argument

● Make thematic and
linguistic links across a
play.

● How to create a
conceptualised and
opinionated response to a
text.

● Fate
The development of
events outside a person's
control, regarded as
predetermined by a
supernatural power.

● Free will
The power of acting
without the constraint of
necessity or fate; the
ability to act at one's own
discretion.

● Hamartia
A fatal flaw leading to the
downfall of a tragic hero
or heroine.

● Celestial imagery
When the use of planets
and stars and heaven
create an image that
invigorate the 5 sense

● Inner conflict
● Divine will
● Tragedy
● Sonnet

● Prose - writing without
metrical structure



Hierarchy and sequence of
constellation knowledge
(what will be taught and
when)
Include progress tasks

AU1 An Inspector Calls

1. Introduction to GCSE
- To explore the components of

the GCSE course and to
make inferences based on
play covers

2. Historical and Social Context
- To explore the historical and

social context of An Inspector
Calls and to be able to
identify Priestley’s authorial
intention

3. The Welfare State
- To explore the construction of

the Welfare State and reflect
upon its place in today’s
society

4.  Reading the Play 1
- To understand key elements

of the plot and consider the
use of stage directions to
establish context

SELF ASSESS

5. Reading the Play 2
- To consider the use of

Priestley’s use of staging and
the 3 act structure of the play

6. Reading the Play 3
- To consider the Inspector's

final message and its
relevance in the twentieth
and twenty first centuries

SP1 Poetry Anthology - Power
and Conflict

1 Checking out me history -
Power of Identity

- To explore how a poet
can use colloquial
language and dialect to
create meaning

2. Exposure - Physical Conflict
- To consider the use of

repetition throughout a
poem to create meaning
and to explore the
realities of WW1 poetry

3. Charge of the Light Brigade -
Physical Conflict

- To consider the
relationship between
authorial intention,
message and meaning

Joint Writing

4. Bayonet Charge - Physical
and Internal Conflict

- To consider the poet’s
use of structure and
specifically a volta to
show a change in tone

5. Remains - Internal Conflict
- To analyse the use of

repetition to create
meaning and the impact
of PTSD

Self Assess

SU1 - English Language Paper
1

1. Introduction: The Blank
Page. Introduction to the
course. Learning about
writer’s notebooks.

2. Setting up home learning.

3. Setting. Looking at setting
as this is an important
part of any story. It makes
sense to do this first
because this sets the
scene for a story.

4. Character. Now we can
write setting and we will
look at how to create
effective characters.

5. Milieu. Structuring a story
is important. Today we
will learn about the
‘Milieu’ story structure.

6. Tension. Today we will
look at how to build
tension and look at
example extracts before
trying it out on our own.

7. Switch. We will enter a
pretend writing
competition, generate
ideas and write a short
story. Teacher assess



7. Watching the play
- To consolidate understanding

of the plot by watching the
BBC adaptation of the play

8. Watching the play
- To consolidate understanding

of the plot by watching the
BBC adaptation of the play

9. Mr Birling
- To explore the character of

Mr Birling and his function
within the play

10. Mr Birling analysis
- To write analytically about Mr

Birling and to explore the use
of the BEEZZ writing
structure

JOINT WRITING

11. Sheila Birling
- To explore the character of

Sheila Birling and how she
changes across the play. To
introduce the idea of tracking
a character across a text

12. Sheila Birling
- To explore the character of

Sheila Birling and her
function within the play and
to write analytically about her
character

13 - Mrs Birling

6. War Photographer - Internal
Conflict

- To consider the use of
contrast to create
meaning througout a
poem

7. Comparative Essay
- To write an analytical,

comparative essay on
internal conflict

8. Kamikaze - Internal
conflict/memory

- To explore the poet’s use
of natural imagery in
contrast to a military
setting

9. Emigree - Power of memory
- To analyse the use of light

imagery and consider the
idea of two co-existing
truths

10. Poppies - Power of memory
- To complete a feeding

forward task on memories
based on feedback from
lesson 7 - feeding forward

11. Ozymandias - Power of
memory/nature

8. Climax and escape. Great
stories often have an
exciting climax. Today we
will read an exciting
example and attempt to
recreate some of the
methods in our own
piece.

9. Feedback on ‘Switch’ +
Structure. Teachers give
students TICKs on
‘Switch’ and they redraft.
Students learn features of
‘compelling’
organisation.Feeding
forward

10. Question 5 Organisation,
Discourse Markers,
Dialogue. Students learn
how to lay out dialogue
and how to use discourse
markers effectively.

11. Question 5 Content focus.
Students learn how to
write compelling content
as well as how to use
punctuation for effect in
their writing.

12. ‘Horror Noire’. Students
read articles and watch
documentaries
investigating the history of
black representation in
western horror movies.



- To explore the character of
Mrs Birling and to consider
why Birling constructs her as
a static character

14 - Gerald  Croft
- To explore the character of

Gerald and his function within
the play and to write
analytically about his
character. Feeding forward

15 - The Inspector
- To explore the character of

the Inspector and his function
within the play and to write
analytically about his
character

16 - Eric Birling
- To explore the character of

Eric Birling and how he
changes across the play

17 - Structure and Form
- To explore the use of

structure and form and how
an author can use them to
promote their message

18 - Who is to blame?
- To explore the concept of

blame and to debate who is
to blame for the death of Eva
Smith

19 - Writing a thematic essay

- To analyse the use of the
sonnet form to create
meaning and to explore
the notion that power is
temporal

12. The Prelude - Power of
nature

- To explore the features of
a narrative poem and how
structure can be used to
impart meaning

13 - Storm on the Island - Power
of nature

- To explore how the social
and political context of a
poem can be used to
impact meaning

14. Comparative Essay
- To write an analytical,

comparative essay on the
power of nature

15- London - Power of man
- To explore how Blake was

inspired by the Romantic
movement and how this is
reflected in the structure
of the poem

16 - My Last Duchess - Power of
man

13. Black Humanities
Workshop.

14. Twisted Tales. Students
enter a 100 word writing
competition in the horror
genre. Teacher assess

15. Assessment Feedback.
Students receive
feedback on their
literature and language
assessments and have a
chance to upgrade their
answers. Feeding forward

SU2 - Unseen Poetry

1. Introduction to unseen
poetry

- To consider how
unseen poetry
connects to our
previous study of
poetry and the
Literature
specification

2. Unseen Poem 1
- To use WILSON

and the tone
wheel to help
analyse a given
poem

3. Unseen Poem 2



- To apply previous knowledge
of tracking characters, to
tracking themes across a
play. Feeding forward

AU2  - English Language Paper 2

Lesson 1 - Introduction to non-fiction
- To be able to identify the

features of non-fiction writing

Lesson 2  - Academic Writing
- To be able to consider the

use of modality and
nominalisation in a piece of
academic writing

Lesson 3 - Paper 2 Q1 & Q2
- To be able to summarise the

differences between two
sources using a given writing
frame Joint Writing

Lesson 4 - Paper 2 Q2
- To independently summarise

the differences between two
sources using a given writing
frame

Lesson 5 - Paper 2 Q2
- To independently summarise

the differences between two
sources using a given writing
frame

Lesson 6 - Paper 2 Q3

- To consider the use of the
dramatic monologue and
how the form can be used
to further meaning -
Feeding forward - PEER
ASSESS

17 - Tissue - Power of man
- To analyse the use of an

extended metaphor
throughout a poem

18 - Teacher choice

SP2 - Romeo and Juliet

1. Watching Romeo and
Juliet. Students watch the
entirety of Romeo and
Juliet with copies of the
text to read along with.
They complete quizzes
and comprehension
questions to help.

2. Watching Romeo and
Juliet. Students watch the
entirety of Romeo and
Juliet with copies of the
text to read along with.
They complete quizzes
and comprehension
questions to help.

- To consider the
poet’s use of place
and setting

4. Unseen Poem 3
- To explore a

poet’s use of
metre to create
meaning

5. Unseen Poem 3
- To write

analytically and at
length using the
mark scheme

6. Unseen Poem 4
- To consider the

poet’s use of a
semantic field to
create meaning

7. Unseen Poem 5
- To analyse the

use of form in a
given poem
Feeing forward

8. Unseen Poem 6
- To analyse the

use of imagery to
create a sense of
belonging

9. Unseen Poem 7
- To consider the

use of metaphor
to create maning



- To be able to analyse the
language and its effects in a
given extract

LIVE MARK

Lesson 7 - Paper 2 Q2&Q3
Feedback

- To respond to teacher
feedback using RAP
comments Feeding forward

Lesson 8 - Paper 2 Q4
- To be able to identify,

compare and comment upon
a writer’s perspective and
analyse how it is
communicated

LIVE MARK

Lesson 9 - Paper 2 Q4
- To consolidate understanding

of how to approach a Q4
response

Lesson 10 - AIC revision
- To consolidate understanding

of plot, character
development, Priestley’s
message and essay writing

Lesson 11 - WTM
- To demonstrate knowledge of

the reading section of P2 by
using a range of writing
strategies to scaffold.

Lesson 12 - Y10 Assessment on AIC

3. LTE Prologue. Oracy
based lesson discussing
the key themes that arise
in the prologue and
mapping them across the
whole text .

4. Act 1 Scene 1. Students
read the interaction
between the Montagues
and the Capulets and
consider conflict in the
play.

5. Act 1 Scene 4-5.
Students read the scenes
where Romeo and Juliet
meet and write about
Romeo and Juliet’s
relationship.

6. Act 2 Scene 2. Students
read the balcony scene
and annotate it. Joint
writing about ‘love’.

7. LTE- Are men conditioned
for violence? Oracy
focussed lesson about
gender roles in Romeo
and Juliet.

10. Unseen Poem 8
- To write

analytically about
an unseen poem
using the tone
wheel and
WILSON to help
planning

11. English Language
assessment preparation

- To recall
knowledge from
SU1 about the
skills required for
Lang P1

12. English Literature
assessment preparation

- To recall
knowledge from
the SP2 scheme
on R&J and how
to respond to an
essay question.

13. English Language Mock

14. English Literature Mock

15. Unseen Poem 9



Lesson 13 - Teacher Choice
- To address any

misconceptions in
understanding of the
requirements for the reading
section of P2 as a result of
the WTM

Lesson 14 - Teacher Choice
- To address any

misconceptions in
understanding of the
requirements for the reading
section of P2 as a result of
the WTM

Lesson 15 - Paper 2 Question 5 -
Rhetorical Methods

- To identify a range of
rhetorical methods in a
contemporary speech by
Zelensky

Lesson 16 - Paper 2 Question 5 -
DFIAOC

- To recall understanding of the
DFIAOC structure and to
explore the use of anecdotes
as a way to open a speech

Lesson 17 - Paper 2 Question 5 -
Isolated Paragraph

- To consider the use of facts
to develop an argument and
the use of an isolated
paragraph to provide clarity
of argument

8. Assessment Feedback
Lesson. Students get
their poetry assessments
back with learning gaps
and strengths.
Opportunities to redraft
and improve work.

9. Act 2 Scene 4-6.
Students read the key
scenes and consider the
fickle passion of the
lovers.

10. Act 3 Scene 1. Students
act out the dramatic fight
scene and write about
conflict in the play.

11. Act 3 Scene 5 (+ recap
3:3) Students act out the
conflict between Juliet
and her father using
gestures.

12. Act 4 Scene 1. Students
read and analyse Juliet’s
soliloquy and consider
her character.

13. LTE Juliet and female
power. Oracy based
lesson discussing Juliet
as a symbol of female
power.

- To consider how I
can take my
feedback from the
last piece of
assessed work
into my next
Feeding forward

16. Unseen Poem 10
- To consider a poet’s use

of rhyme to create
meaning

17. Introducing the 8 mark
question

- To explore the
specifications of the 8
mark unseen question

18. Unseen 8 Mark question
- To put prior learning into

practice by answering an
8 mark questions

19. Write your own poem
- To use knew poetic

knowledge from this half
term and to write a poem

20. Unseen Poem 11
- To use a peer’s poem in

order to write a 24 mark
response.



Lesson 18 - Paper 2 Question 5 -
Developing an argument

- To consider how to craft a
developed argument

Lesson 19 - Paper 2 Question 5 -
Opposing and counter arguments

- To explore the use of counter
arguments and opposing
arguments is designing an
effective piece of non-fiction

Lesson 20 - Paper 2 Question 5 -
Call to action and using punctuation
for effect

- To consider the most
effective way to conclude a
non-fiction piece of writing
and how to use punctuation
for effect

Lesson 21 - Assessment Feedback
- To respond to teacher

feedback on the Y10
assessment

Lesson 22 - Paper 2 Question 5 -
Speech writing  and sentence types
for effect

- To use individual research in
order to write a complete
speech following DFIAOC
with specific focus on using
sentence types for effect

Lesson 23 - Paper 2 Question 4

14. Act 4 Scene 3. Students
read and analyse Juliet’s
soliloquy and consider
her character.

15. Act 5 Scene 3. Students
read the key scene and
consider the tragedy of
the play as well as
forming opinions and
arguments.



- To recall knowledge of P2Q4
and to apply this knowledge
to new extracts on
fatherhood

Lesson 24 - Paper 2 Question 5
- To construct a P2Q5

response writing a
newspaper article on
fatherhood



Adaptations for SEND AU1 & AU2

Scheme uses grids and other
planning resources to extract
information from modelled answers
and therefore scaffold the writing
process.

Optional half filled grids can be given
to students who struggle to keep
pace with note-taking.

Cold read of the text, followed by
gap fill act summaries and the BBC
film version to consolidate
understanding.

All writing tasks have scaffolded
frames ready for use. Where
relevant these may  include
sentence starters or colour coded
structures to follow.

Key words provided at the start of
each half term and returned to
throughout the half term.

The DFIAOC structure help sheet
has sentence starters for every part
of any written piece.

The DFIAOC is a structure that can
be used across all text types (letters,
articles, speeches) so this minimises
confusion and cognitive overload.

SP1 & SP2

Scheme uses grids and other
planning resources to extract
information from modelled
answers and therefore scaffold
the writing process.

Comparative  planning grids are
provided for pupils to order and
visualise their ideas

All writing tasks have scaffolded
frames ready for use. Where
relevant these may  include
sentence starters or colour coded
structures to follow.

Key words provided at the start
of each half term and returned to
throughout the half term.

The feedback cycle uses lots of
models to deconstruct and
magpie from, joint writing and
feedback to support student’s
writing.

Lesson checklists provided for
those pupils who require them

SUM1 &SUM2

Scheme uses grids and other
planning resources to extract
information from modelled
answers and therefore scaffold
the writing process.

Comparative  planning grids are
provided for pupils to order and
visualise their ideas

All writing tasks have scaffolded
frames ready for use. Where
relevant these may  include
sentence starters or colour coded
structures to follow.

Lots of images and videos and
sentence starters to prompt
creative tasks.

Writing structures and models
are used every time students are
required to write creatively.



The feedback cycle uses lots of
models to deconstruct and magpie
from, joint writing and feedback to
support student’s writing.



Opportunities to embed
anti-oppressive teaching
(specific focus on anti-racism,
anti-sexism,
anti-islamophobia and
anti-homophobia)

AU1

Through An Inspector Calls there
are copious opportunities to embed
anti-sexism teaching as well as
opportunities to discuss
anti-classism and anti-racism.

Pupils explore both contemporary
and modern attitudes towards
women in society and compare the
differences and similarities in
1912,1945 and 2022. In particular
we look at the objectification of
women through the characterization
of Eva Smith and Sheila Birling in
lessons 2, 10 and 19

The play itself lends well to lots of
discussions around class, classism
and social responsibility. There are
debate and discussion lessons
exploring socialism and capitalism,
Labour and Conservative and
exploring pupil’s own opinions in
lessons 1 and 2.

We also explore the life of a factory
worker in 1912 in relation to both
class and societal position but also
in terms of anti-racism. We look at a
case study of ethnic minority groups
working in factories upon arrival in
Britain in lesson 9

SP1

Through the Power and Conflict
Anthology an anti-racist
approach is adopted when
reading for meaning (see
London, Checkin’ Out Me
History, Emigree, Kamikaze
lessons) Lesson hooks and
discussions make links between
the text and student’s own lives
in line with Villegas and Lucas’s
(2002) recommendations for
‘Preparing Culturally Responsive
Teachers: Rethinking the
Curriculum’.

Pupils are expected to  view text
from multiple perspectives,
recognising the ways in which a
Western approach might bias
their understanding of issues
(see Kamikaze, ideas of
community and collectivism, see
Emigree for consideration of
trauma and empathy)

Pupils will explore sexism and
the experience of women as
victims of conflict, in particular
through the presentation of a
mother in Poppies.

SU1

The English Language Paper 1
scheme provides opportunities to
explore anti-sexism, anti-racism
and anti islamophobia through
the selection of extracts.

Example extract in Children of
Blood and Bone includes a
strong female protagonist. We
will explore attitudes towards
women through her
characterisation.

Creative tasks offer students the
opportunity to write about their
own lives and experiences.

Example extracts are from a
diverse authorship.

Creative tasks offer students the
opportunity to write about their
own lives and experiences.

SU2

This scheme will provide ample
opportunity for pupils to
encounter a range of voices as
we explore unseen poetry. There
is a specific emphasis place of
BIPOC poetry and anti-racism
and poetry written by members of
the LGBTQ+ community and
anti-homophobia



In relation to Eric and Gerald we
explore ideas around privilege. We
explore what privilege looked like in
1912 & 1945 as well as 2022 in
lesson 16

AU2
In the second half of the scheme,
pupils will have the opportunity to
explore a range of anti-oppressive
topics

The speeches and letters being used
as examples are produced by
racially diverse authors/ speakers.

In lesson 8, when exploring Q4,
pupils will read two articles exploring
the presence and prevalence of
racism in the UK today. They will
identify two different viewpoints and
analyse their presentation.

In lesson 15, having taught a lesson
on the War in Ukraine, some of the
students were keen to mention some
of the issues that they felt weren't
being given enough focus in the
media e.g US/ UK military
involvement, people of colour being
denied access to Poland, and the
shock of a European “civilised"
country being war torn compared to
North Africa for example. So lesson
15 focuses on the racially biased
reporting in Ukraine and the refugee
situation.

SP2
Through their study of Romeo
and Juliet, pupils will have
opportunities to explore sexism
by looking at attitudes to women
across the play, Veronese
society, Elizabethan society and
make comparisons with
contemporary society.

The scheme also touches upon
homophobia and ideas of
masculinity  where we explore
Romeo being considered more
effeminate as well as through the
examination of Romeo and
Mercutio’s relationship



In lesson 16 pupils will explore
issues surrounding poverty and
classism through a letter written by
Marcus Rashford

In lesson 23 pupils will explore two
viewpoints on the representation of
fatherhood in the media. Pupils will
discuss sexism and stereotyping,
along with touching upon
homophobia when discussing
family make-up. In lesson 24 pupils
will write a newspaper article of their
choice based around parenthood.



Opportunities for the reading
of academic texts (note which
lessons and focus of reading)

AU1
Lesson 3 -Focus on Priestley’s
authorial intention by reading an
article he wrote

Lesson 17 -Spectator Article  ‘An
Inspector Calls is poisonous,
revisionist propaganda - which is
why the luvvies love it’

AU2
Across the scheme pupils will read a
vast range of academic texts,
ranging from non-fiction accounts of
events, newspaper articles,
speeches and letters.

SP1

Lesson 2 - Pupils will read a
letter from Wilfred Owen to his
mother revealing the conditions
and his state of mind whilst in the
trenches

Lesson 6 - Pupils will read a
range of non-fiction
articles/biographies about a
series of war photographers
(WW1, contemporary, women)

SP2 -

Lesson 1 - British Library Article
on Verona and City States

Lesson 9 - Essay on the role of
the Nurse in both Veronese
society but also wider
Elizabethan society

Lesson 12 - British Library Article
on the extent to which R&J is a
tragedy

SU1

Pupils will have the opportunity to
read a range of
articles/interviews by fictional
writers and learn about their
writing process

SU2

Pupils will spend time reading
contextual information about
each of the different poets. They
will explore the writing process of
writing poetry



Cultural
Capital/Careers/Cross
Curricular links / SMSC

AU1 -
Lots of opportunities for pupils to
explore their own political beliefs,
different ideologies and how the
capitalism/socialism debate applies
to the twenty-first century.

Exploring the use of theatre in both
the early twentieth century and today
as a medium for protest

Links with the history curriculum on
the changing face of Britain in the
early twentieth century

Pupils explore the treatment of those
less fortunate than themselves and
the role of those with privilege

AU2 -

Pupils explore topics such as mental
health, racism, stereotyping,
parenthood and research a wider
topic they are interested in or that
matters to them personally.

SP1 -
Non-fiction extracts, images and
video clips are used throughout
the scheme to broaden students’
understanding of themes and
contexts under which each poem
is written or is related to.

Key topics

● Propaganda and war
● Community and culture
● Domestic abuse
● PTSD
● Issues with eurocentricity
● Religion

SP2  -
LTE Oracy based lessons: Oracy
increases confidence,
empowering students with the
belief that their voice has value,
developing the ability to articulate
thoughts so others will listen
Oracy improves academic
outcomes, developing learners
who can think critically, reason
together and have the vocabulary
to express their knowledge and
understanding Oracy fosters
wellbeing, supporting students to
build successful relationships,
talk through issues, express
feelings and resolve conflicts
Oracy equips students to thrive in
life beyond school, helping them
to progress, access employment
and engage in civic life

SU1
Lots of opportunities for
journaling and taking inspiration
from real life into creative writing.

SOW also exposes students to
two different writing competitions
which they are invited to
participate in.

Black humanities workshop
(2022) gives students insights
into what it is like studying a
humanity at University.

SU2

Pupils explore topics such as
mental health, racism,
stereotyping, feminism, sexism
and forming of identity



Key topics

● Parent child relationships
● Concepts of masculinity

and femininity
● The role of the church in

society
● Individual vs collective

responsibility
● Attitudes towards women



Students end point
(inc. assessment focus Aut 2
& Sum 2)

Students will know:

AU1
How an author’s context can
influence a text and how a reader’s
own context can influence their
interpretation. Students will be able
to comment upon an author’s
intention.

Students will begin to consider essay
structure and the importance of
‘tracking’ across a text.

Students will delve into what makes
a successful thesis statement: the
what and the why

Students  will be able to: Write
analytical paragraphs exploring a
given writer’s language choices;
Identify methods and their effects;
and explore the connotations of a
range of key words.

Students will be able to recognise
and identify key language and
structural elements (stage directions)
and apply this knowledge in their
writing

Students will be able to write a thesis
statement that is connected to the
rest of their essay.

Students will know:

SP1

What comparison is and how it
manifests in writing. Considering
similarities and differences.

The difference between
Language, Structure and Form in
poetry and the necessity to
balance all of these in analysis.

Learn how contextual information
and authorial intent can influence
an interpretation of a poem.

How to write a comparative
essay

How to construct a successful
comparative thesis statement

Students  will be able to: Write
analytical paragraphs exploring a
given writer’s language choices;
Identify poetic  methods and their
effects; and explore the
connotations of a range of key
words.

SP2

Students will know the plot of
Romeo and Juliet.

Students will know:

SM1

Students will know:
- What a discourse marker

is
- How to format dialogue
- What a Milieu is
- What the SCDES

structure is
- Techniques to create

tension in writing

Students will be able to:
- Write a flashback plot
- Write a milieu story
- Use discourse markers in

their writing
- Format dialogue correctly
- Use italics to indicate

character thoughts.

SUM2

Students will know the success
criteria for the unseen poetry
section of the exam

Students will be able to identify
key themes and ideas in the
poem using WILSON and the
tone wheel

Students will be able to make
AO2 comparisons for the 8 mark
question



Students will be able to
independently respond to feedback
(teacher, self and peer) and revise
work to an improved standard

Students will be able to link multiple
quotes together to reinforce their
argument

Assessment: An Inspector Calls
(GCSE exam task)

AU2

Students will know and confidently
use DFIAOC: Description, facts,
isolated paragraph, arguments,
opposing argument, call to action.

Students will be able to write a
compelling description/ anecdote to
open their nonfiction writing.

Students will be able to link facts to a
clear argument/ point.

Students will be able to write an
opposing argument and disprove this
linking back to their main argument.

Students will be able to introduce
and return to multiple ‘arguments’
towards the same ‘thesis’ in a
nonfiction persuasive piece.

Students will be able to formulate
an argument in response to an
essay based question.

Students will be able to link
multiple quotes together to
reinforce their argument.

Students will be able to identify
and explain key language and
structural techniques and link this
to meaning and authorial intent.

Students will be able to write a
thesis statement that is
connected to the rest of their
essay

Students will be able to respond
to feedback (teacher, self and
peer) and revise work to an
improved standard

Students will know the themes
and the big ideas in Romeo and
Juliet

Students will be able to build
upon their knowledge of the
concept of tragedy, previously
encountered in KS3, to be able to
comment upon Shakespeare’s
use of the tragedy form for effect.



Year: 11 Aut Spr Sum

Students’ starting point Aut 1

Students have completed the
study of the texts for the English
Literature GCSE.

They know the plot of the
following:

- Romeo and Juliet
- An Inspector Calls
- A Christmas Carol

They also have been taught and
explored all 15 poems in the
Power and Conflict anthology.
They have also covered the
writing sections of both
Language papers.

Students know how to:
- Write a thesis statement
- Write a analytical

paragraphs
- Analyse language
- Identify and Analyse

methods

Aut 2
Students have revised ACC and
have been taught the basics of
Lang P2 and P1 and are
therefore  in a position to access
the mocks.

Spr 1

Students have completed their
first round of mocks and this has
informed the planning of the new
SOW. There is a greater focus on
essay structure, exam strategy
and moving ‘outside’ the text in
order to access those higher
marks

Students know how to:
● Write a thesis statement
● Write an analytical

paragraphs
● Analyse language
● Analyse methods

Spr 2

Students have finished learning
(Y10) and revising (Aut1-Spr1)
revising all the GCSE content.
They have also had a direct
teaching response to the mock
data through the DEAW initiative.

Sum 1

Having now covered all the
GCSE course, this term, we
move onto the ‘power week’
strategy where students revise a
key topic each week.

Students will cover two lessons
of content and then the two
subsequent lessons will focus
explicitly on revision strategies
(how to make flash cards, create
exam-style questions, create
plan for topics). They will also be
given revision questions and an
exam strategy slide which details
the core knowledge needed to
pass the exam. The aim is that
students will use these in the
lead up to GCSEs at every level
of ability.

Students know:

All GCSE content

Students know how to:
Respond to the questions
Write a thesis statement
Write an analytical paragraphs
Analyse language
Analyse methods



The October HT HL has been
designed to ensure students
remember the plot of R&J.
Though our expectation is that
students would have completed
these tasks, the first two lessons
are concerned with consolidating
knowledge of the plot.

Students will have three
opportunities to attempt a
response to an unseen poem.

There are also WTM mocks
throughout the AUT term to
ensure that students can access
the exams and are aware of its
format.

Having covered Paper 2 in AU1
and revised in AU2, pupils will
also be writing their Spoken
Language Endorsement and
performing

Big concepts to learn AU

Academic writing and
nominalisation
a formal style of writing

The transferable nature of the
skills that they have acquired
over their secondary school
education
Requiring students to transition
from one writing frame to another

SP

Dramatic monologue - a poem
written in the form of a speech by
a given character

Poet Laureate - the national
poet

Authorial intent in relation to
structure and form - how a poet
can use utilise these to further

SUM

Revision of previously stated big
concepts



which directly responds to the
mark scheme but has all of the
elements they have been taught
over their time at LBTS.
It is a revision year (the vast
majority of content has already
been taught) They have been
equipped with the skills in the
previous HT to ensure access to
the content in this

Cultural capital
The necessary information
required to navigate the world
beyond LBTS; specifically
Western topical points of
conversation

Altruism
disinterested and selfless concern
for the well-being of others.

Realism
the accurate, detailed,
unembellished depiction of nature
or of contemporary life

Victorian Gothic
The Victorian Gothic is a literary
movement that moves away from
the familiar themes of Gothic
fiction - ruined castles, helpless
heroines, and evil villains - to
situate the tropes of the
supernatural and the uncanny
within a recognisable environment

John Locke’s ‘Perfect State of
Freedom’

their message

Well made play
The well-made play is a dramatic
genre from nineteenth-century
theatre. It is characterised by
concise plotting, compelling
narrative and a largely
standardised structure, with little
emphasis on characterisation and
intellectual ideas

Didactic morality play
Morality plays were popular in
15th- and 16th-century Europe.
They used allegorical stories to
teach a moral message,
underpinned by Christian
teachings.

Retrieval
the action of obtaining or
consulting material stored

Application
the action of putting something
into operation



Pupils will explore Locke’s theory
on human nature in relation to
ACC. Locke’s theory is the basis of
liberalism, that man is born
fundamentally and inherently good
and that it is society and context
that makes people behave badly.

Fate Vs Freewill
The notion that events are
predetermined and that humans
lack agency or the idea that
outcomes are determined by
misuse of free will

Petrarchan Lover
A lover, typical of Petrarchan
poetry,  whose undying love for
another is not returned. In some
cases

Courtly Love
A medieval European literary
conception of love that
emphasised nobility and chivalry

Veronese Society
Exploring Veronese culture where
Petty power struggles, challenges,
insults and duels lead to violence
and fighting. The defence of
honour seems to be more
important than life itself.

Hamartia
A fatal flaw leading to the
downfall of a tragic hero or
heroine.



Celestial imagery
When the use of planets and
stars and heaven create an
image that invigorate the 5 sense

Inner conflict
An internal conflict is the struggle
occurring within a character's
mind

Divine will
The will of God or divine will is
the concept of a God having a
will for humanity

Tragedy
an event causing great suffering,
destruction, and distress, such as
a serious accident, crime, or
natural catastrophe.

Sonnet
a poem of fourteen lines using
any of a number of formal rhyme
schemes, in English typically
having ten syllables per line.

Hierarchy and sequence of
constellation knowledge
(what will be taught and when)
Include progress tasks

AU1

Lesson 1 - Introduction to
non-fiction

- To be able to identify the

Spr 1
Act 1
Lesson 1 - English Language
Mock Feedback

- To respond to feedback

Sum 1

L1. P&C - Power of nature
Revising power of nature



features of non-fiction
writing

Lesson 2  - Academic Writing
- To be able to consider the

use of modality and
nominalisation in a piece
of academic writing

Lesson 3 - Paper 2 Q1 & Q2
- To be able to summarise

the differences between
two sources using a given
writing frame Joint Writing

Lesson 4 - Paper 2 Q2 and Q3
- To be able to analyse the

language and its effects
in a given extract

Lesson 5 - Paper 2 Q4
- To be able to identify,

compare and comment
upon a writer’s
perspective and analyse
how it is communicated

Lesson 6 - Paper 2 Feedback
- To respond to teacher

feedback in detail

Lesson 7 - Paper 2 Q4
- To consolidate

understanding of how to
approach a Q4 response

Lesson 8 - WTM
- To demonstrate

on Q4 and Q5

Lesson 2 - AIC - Plot, Context,
Structure and form

- To recall key information
from previous learning
and to consider
Priestley’s use of form
and structure

Lesson 3 - Mrs Birling
- To consider the static

nature of Mrs Birling
across the play Joint
Writing Developed Thesis

Lesson 4 - Essay Writing
- To construct a developed

thesis and to put new
learning/feedback into
practice with a character
essay

Lesson 5 - The Inspector
- To consider the function

of the Inspector in relation
to authorial intention

Lesson 6 - Essay Writing -
Feeding Forward

- To engage with feedback
and feed forward targets
into a new essay

Lesson 7 - Writing Comparative
Essays

- Recall the writing
structure for comparative

L2. R&J - Love
Revising love in R&J

L3. LP1 - Q5
Revising the structure of Q5

L4. LP1 - Q1-4
Revising the questions

L5. Spoken Lang Endorsement
Preparing students for
qualification

L6. P&C - Power of memory
Revising power of memories
L7. LP1 - full paper test  (Mr
Fisher)
Testing students to ascertain
capabilities

L8. LP1 - full paper test (Mr
Fisher)
Testing students to ascertain
capabilities

L8. P&C - Effects of conflict
Revising effects of conflict

L9. AIC men and women
Revising gender in AIC

L10. AIC - Class
Revising class in AIC

L11. LP1
Preparation for exam

L12. LP1



knowledge of the reading
section of P2 by using a
range of writing strategies
to scaffold.

Lesson 9 - Paper 2 Q5
- To recall the advised

writing structure for P2
Q5 and put into practice
through speech writing

Lesson 10 - ACC - Plot and
Context

- To recall knowledge of the
plot and consider
Dickens’ authorial
intention in relation to
structure and form

Lesson 11 - ACC - Authorial
intention and setting

- To explore the social and
historical context of the
novella through the lens
of authorial intention

Lesson 12 - ACC - Scrooge
- To consider the character

of Scrooge and to craft a
thesis statement JOINT
WRITING

Lesson 13 - ACC - Tracking
across a novella

- To consider the idea of
tracking a character’s
development across and
text and to apply this to
an essay

essays as we begin our
revision of Poetry
Anthology

Lesson 8 - Poetry Connections
- To recall key thematic

connections across the
poems

Lesson 9- Power of Nature
- To consider the

presentation of nature
across three poems

Lesson 10 - Power of Nature
Essay

- To compare and analyse
the presentation of the
power of nature

LIVE MARK

Lesson 11 - Internal Conflict
- To consider the theme of

internal conflict/effects of
conflict across three
poems

Lesson 12 - Internal Conflict
Essay

- To compare and analyse
the presentation of
internal conflict

Lesson 13 - Power of Memory
- To consider the

presentation of memory
across three poems

Preparation for exam

L13. AIC
Preparation for exam

L14. P&C
Preparation for exam



Lesson 14 - ACC - Ghost of
Christmas Past

- To consider the presence
of the ghost and its
function within the novella

Lesson 15 - ACC - Ghost of
Christmas Present

- To consider the presence
of the ghost and its
function within the novella

Lesson 16 - ACC - Ghost of
Christmas yet to come

- To consider the presence
of the ghost and its
function within the novella

-
Lesson 17 - Feeding forward
essay LIVE MARK

Lesson 18 - Planning an essay
response

- To use prior knowledge of
essay planning and the
text to plan responses to
a range of essay
questions

Lesson 19 - Paper 1 - Q1 & Q2
- To demonstrate

understanding of how to
answer the first two
questions on the paper

Lesson 20 - Paper 1 - Q2
- To recall understanding of

Lesson 14 - Power of Man
- To consider the

presentation of the power
of man across three
poems

Lesson 15 - Reality of Conflict
- To consider the

presentation of the reality
of conflict across three
poems

Lesson 16 - Essay writing -
feeding forward

- To engage with feedback
and feed forward with
targets on reality of
conflict

Lesson 17 - Unseen Poetry
- To recall what is required

for section C of Literature
Paper  2

Lesson 18 -  Unseen Poetry
- To consider the poet’s

use of method to create
meaning and to connect
the use of method to the
poet’s wider message

Lesson 19 - Unseen Poetry 8
mark question

- To understand what is
required for the 8 mark
question and to compare
the writer’s use of
methods to create



the requirements for Q2
and to practice writing a
response JOINT
WRITING

Lesson 21 - Paper 1 - Q3
- To understand the

requirements of the
question and to practice
annotating for structure

Lesson 22 - Paper 1 - Q3
- To recall knowledge of the

3 writing structure and to
analyse how an author
has used structure to
engage the reader

Lesson 23 - Paper 1 - Q2 recap
- To recall knowledge and

to analyse how the writer
has used language to
engage the reader

Lesson 24 - Paper 1 Q4
- To understand the

requirements of a P1Q4
response and to practice
the skill of evaluating

Lesson 25 - Paper 1 Q4 and Q3
recap

- To recall and enact
previous knowledge in
exam conditions (timings)

Lesson 26 - Paper 1 Q5
- To consider how the use

meaning

Lesson 20 - Unseen Poetry 8
mark question
Feeding forward

- To respond to teacher
feedback and to apply
targets to a feeding
forward activity

Lesson 21 - Paper  1 Q5
- To explore a range of

different creative writing
structures and to consider
a range of previous
models in relation to the
mark scheme

Lesson 22 - Paper 1 Q5 -
- To construct a P1 Q5

response in timed
conditions

LIVE MARK

Lesson 23  - Paper 1 Q5  AO6
Focus

- To understand the mark
scheme requirements for
AO6 and to redraft a
previous piece of creative
writing with this focus

Lesson 24 - Paper 1 Q5 -
- To construct a P1 Q5

response in timed
conditions with a specific
focus on AO6

LIVE MARK - Teacher to provide



of creative writing
structures can lead to
more sophisticated writing
and success in the exam

Lesson 27 - WTM - LIVE MARK

AU2

Lesson 1 - Introduction, plot and
authorial intent

- To be able to recall key
information about the plot
and comment upon
Shakespeare’s authorial
intention around key
themes

Lesson 2 - Romeo
- To track the progression

of Romeo across the play

Lesson 3 - Romeo Essay
- To analyse a given extract

and write an essay on the
presentation of Romeo -
TEACHER ASSESS

Lesson 4 - Types of love
- To consider the

presentation of
petrarchan, courtly and
true love and explore their
presentation in relation to
the play’s structure

Lesson 5 - Juliet
- To track the progression

an AO6 mark

Spr 2

English Language Paper 1
Q1-3
Revising the above questions
with the intent to practice and
master

Q4
Revising the above questions
with the intent to practice and
master

Q5
Revising the above questions
with the intent to practice and
master

WTM
Another opportunity to walk
through the students through the
paper with an unseen extract

Plot revision
To revise the plot of R&J

Prince and setting
To consider Shakespeare’s
choice of setting and its links with
conflict



of Juliet across the play

Lesson 6 - Parents
- To explore the

presentation of the
Montagues and Capulets
and to evaluate their roles
in the outcome of the play
PEER ASSESS

Lesson  7 - Nurse and Friar
- To consider the role of the

Nurse and Friar as
pseudo parent figures
and their roles in the
outcome o the play

Lesson 8 - Conflict
- To consider the theme of

violence, to track it across
a text and to analyse key
conflict quotations

Lesson 9 - Feeding forward
conflict

- To use targets from the
last essay on Romeo to
write a thematic essay on
conflict - LIVE MARK

Lesson 10 - Fate and Tragedy
- To explore Shakespeare’s

authorial intention around
the theme of fate and to
explore the extent to
which R&J could be
considered a tragedy

Learning to revise
To explicitly teach students how
to use resources and reduce
information

Revision application
To have the opportunity to use
the resources created to respond
to exam-style questions

English Language Paper 2
Q1-3
Revising the above questions
with the intent to practice and
master

Q4
Revising the above questions
with the intent to practice and
master

Q5
Revising the above questions
with the intent to practice and
master

WTM
Another opportunity to walk
through the students through the
paper with unseen extracts

Methods in AIC



Lesson 11 - Introduction to P2Q5
through Romeo and Juliet

- To evaluate a given
statement about the play
and to craft an argument
in favour or against it

Lesson 12 - Paper 2 Question 5
Review

- To recall key information
about the advised writing
structure used for English
Language P2Q5

Lesson 13 - Paper 2 Question 5
- To craft a 40 mark,

non-fiction response to a
given statement focusing
on AO6 -
SELF ASSESS

Lesson 14 - Paper 2 Q1&2
Review

- Using non-fiction articles
about Verona, pupils will
recall knowledge of the
skills and structures
required to answer P2
Q1&Q2

Lesson 15 - Paper 2 Q3
- Using non-fiction articles

about Verona, pupils will
recall knowledge of the
skills and structures
required to answer P2 Q3

Students only analysed dramatic
irony in the mock so this lesson
is focused on the skill of
analysing methods across the
text

Character progression
Analysis of structure and form

Revision strategies
To explicitly teach students how
to use resources and reduced
information

Exam practice
To have the opportunity to use
the resources created to respond
to exam-style questions



Lesson 16 - Paper 2 Q4
- Using non-fiction articles

about Verona, pupils will
recall knowledge of the
skills and structures
required to answer P2 Q4

Lesson 17 - Paper 2 Q4
- To apply previous

knowledge and
understanding to be able
to answer an exam style
question
PEER ASSESS

Lesson 18 - Teacher choice -
Independent Literature revision

LITERATURE ASSESSMENT
LIT P1

Lesson 19 - Teacher choice -
Independent Language revision

LITERATURE ASSESSMENT
LANG P2

Lesson 20 - Introduction to
Spoken Language

- To consider the purpose
of a speech and to
explore effective ways to
engage an audience

Lesson 21 - Writing Spoken
Language

- To draft and craft a
speech on a topic of their



choice in preparation for
their SLE

Lesson 22 - Writing Spoken
Language

- To redraft and craft a
speech on a topic of their
choice in preparation for
their SLE

Lesson 23 - Performing
speeches

- To deliver a speech to the
wider class as part of
their spoken language
endorsement

Lesson 24 - Performing
speeches

- To deliver a speech to the
wider class as part of
their spoken language
endorsement

Lesson 25 - Introduction to
Unseen Poetry

- To understand what is
required for section C of
Literature Paper  2

Lesson 26 - Unseen Poetry
Poem 1

- To consider the poet’s
use of method to create
meaning and to connect
the use of method to the
poet’s wider message



Lesson 27 - Unseen Poetry
Poem 2

- To consider the author’s
use of tone and to
comment upon the effect

Adaptations for SEND - All lessons, where
applicable, have a
planning grid for students
that ensures that they are
able to plan their ideas
logically before writing.

- A writing frame provided
for each lesson for each
lesson which gives
students sentence stems
which improve
coherence, fluency and
accessibility

- Differentiated lessons
planned by SEND
specialist for nurture
group - one teacher for
both literature and
language

- All lessons, where
applicable, have a
planning grid for students
that ensures that they are
able to plan their ideas
logically before writing.

- A writing frame provided
for each lesson for each
lesson which gives
students sentence stems
which improve
coherence, fluency and
accessibility

- Differentiated lessons
planned by SEND
specialist for nurture
group

All lessons, where applicable,
have a planning grid for students
that ensures that they are able to
plan their ideas logically before
writing.

A writing frame provided for each
lesson for each lesson which
gives students sentence stems
which improve coherence,
fluency and accessibility

Differentiated lessons planned by
SEND specialist for nurture
group

Opportunities to embed
anti-oppressive teaching (specific
focus on anti-racism, anti-sexism,
anti-islamophobia and
anti-homophobia)

Students discuss the concept of
‘Standard English’ its
accessibility and engage critically
with concept through an
anti-racist lens

Student will explore ideas of
classism, the North/South Divide
through their study of AIC

Through the Power and Conflict



Students given the opportunity to
write from womens’ perspectives
when adopting a persona during
speech writing activities

Students explore ideas around
classism through their study of A
Christmas Carol.

Students explore contemporary
and historic views on women in
relation to their study of Juliet
and consider how both a 1597
and 2022 audience would react
to Juliet

Students will explore male
aggression and toxic masculinity
and the extent to which Juliet is
‘free’

Students will consider whether
patriarchy is to blame for the way
that Lord and Lady Capulet exist
in the play.

Students will explore unseen
poems written by poets from
ethnic minority backgrounds and
explore topics on identity, racism
and discrimination

Students explore ideas on
ageism and ageing through their
study of W.B Yeats
Students will explore ideas
around classism through their

Anthology an anti-racist
approach is adopted when
reading for meaning (see
London, Checkin’ Out Me
History, Emigree, Kamikaze
lessons) Lesson hooks and
discussions make links between
the text and student’s own lives
in line with Villegas and Lucas’s
(2002) recommendations for
‘Preparing Culturally Responsive
Teachers: Rethinking the
Curriculum’.

Pupils are expected to  view text
from multiple perspectives,
recognising the ways in which a
Western approach might bias
their understanding of issues
(see Kamikaze, ideas of
community and collectivism, see
Emigree for consideration of
trauma and empathy)

Pupils will explore sexism and
the experience of women as
victims of conflict, in particular
through the presentation of a
mother in Poppies.



non-fiction reading of Bill
Bryson’s extract on Blackpool
and Dickens’ extract on Verona

Opportunities for the reading of
academic texts (note which
lessons and focus of reading)

AU1
Lesson 10 - Henry Mayhew
critique on the poor

Lesson 11 - Charles Dickens
speech on the poor and poverty

Lesson 14 - John Locke’s state
of perfect freedom

Lesson 16 - Literary critic Wilson
on if Scrooge’s transformation is
realistic.

AU2

Lesson 1 - British Library Article
on Verona and City States

Lesson 7 - Essay on the role of
the Nurse in both Veronese
society but also wider
Elizabethan society

Lesson 10 - British Library Article
on the extent to which R&J is a
tragedy

Lesson 12 - Articles on holiday
locations written by both Bryson
and Dickens

SP1
Across the half term there is a
home learning task which
encourages pupils to read an
academic essay on either ACC
or R&J. They then need to
summarise their findings

Lesson 5 - Article on Dunne and
Ouspensky’s theories of time

Lesson 21 - article about creative
writing from a published author

British Library Article on the
history of Morality Plays



Cultural Capital/Careers/Cross
Curricular links / SMSC

Key topics
● Letter writing
● Speech delivery
● Critical engagement with

contrasting views on
societal issues

● Fate
● Free will
● Determinism
● Love and death
● Historic views on the role

of women

Students to learn how to revise
and create resources - a skill that
will be used across subjects

Key topics

● Propaganda and war
● Community and culture
● Domestic abuse
● PTSD
● Issues with eurocentricity
● Religion
● The importance of social

responsibility and how it
does or does not manifest
in today’s society

Revision of previously stated
cross-curricular links

Students end point
(inc. assessment focus Aut 2 &
Sum 2)

Pupils will have covered new
material through the reading
sections of the papers

Pupils will have recalled and
furthered their knowledge of
ACC.

Actively engage with an extract
through highlighting key
information

Students will be confident
academic writers who are able to
construct clear essays, with
thesis statements and focus on

Students will be able to identify
and explain key language and
structural techniques and link this
to meaning and authorial intent.

Students will be confident
academic writers who are able to
construct clear essays

Students will be able to write a
three point thesis statement that
is connected to the rest of their
essay which includes tracking
across a text and a comment on
authorial intention

Final exam
17th May
24th May

8th June
12th June



authorial intention

Summarise an extract succinctly

How to compare two contrasting
texts

How to write persuasively

Students will know the format of
both English Language exams.

Pupils will complete a mock
exam on Literature paper 1 and
Language paper 2 at the end of
the half term

Students will be able to respond
to feedback (teacher, self and
peer) and revise work to an
improved standard

Students will be able to analyse
language and articulate the main
ideas expressed by the writer

Students will be able to link
multiple quotes together to
reinforce their argument

Students will know the themes
and the big ideas in key texts

Students to know how to create
exam resources and apply them

Students to know what each
question requires from them and
how to respond

Students will be able to identify
the appropriate essay structure
for each Literature question.

Year: 12
Aut Spr Sum

Students’ starting point
Students will know:

How to write a thesis statement
How to write a clear essay
How identify and analyse

Students will know/understand:
- How essays are different

at A Level
- A range of comedic

aspects

Students will know:

How essays are different at A
Level
A range of comedic aspects



methods employed by writer
How context informs literary
choices made by the writer
How to identify the connections
between two or more texts
How  to link quotes together to
reinforce an argument

- How to use a lens to
explore a text

- The difference between
macro and micro methods

- What a critic is

How to use a lens to explore a
text
How to structure their writing
effectively
The difference between macro
and micro methods
What a critic is and how to
embed critics in writing

Big concepts to learn Blake:
Key Aims: The aims of this course are to
give you a crash course in literary and
historical movements that will help
deepen your  understanding of the
genre of social and political protest. As
the unseen text can be any genre, it is
important that we teach you ways of
accessing difficult texts with little
contextual knowledge. The texts come
from a range of prose,poetry and
drama.

Knowledge:
● Emphasis should be placed on

the summary paragraph as key
in planning responses so that
their essay plans have a clear
and concise structure.

● Students should practice
pre-planning using the
summary paragraphs and
spending adequate time
reading and annotating for
macro methods.

Authorial methods
Choices the writer makes to
communicate ideas in a specific
way
Color Purple: Epistolary Form
Letter writing in prose
Blake: use of contrasting pairs,
imagery, allusion, symbolism,
rhyme and rhythm

Lens:
Marxism (CP & B)
Poverty/ lower classes, tension
with upper class
Postcolonial (CP & B)
Racial segregation, masculinity,
white supremacy, history of
slavery
Feminism (CP)
Sexual abuse/ sexualtiy/
promiscuity/ unmarried women/
female independence
Ideas about narrative
The narrative gaps in Celie’s
story, the epistolary form

Aspects of Social & Political
Protest Writing
- studying texts which have
issues of power and
powerlessness at their core
- identifying and being able to
comment on the significance of
the political and social protest
issues central to each text’s
structure

Aspects of SPPW to include:
the structural patterning of the
text, how political tensions are
heightened and perhaps resolved

the way that language is used in
the worlds that are created

the way that political and social
protest writing is used to
comment on society, particularly
the representation of society at
particular historical periods
ultimately how political and social
protest writing affects audiences
and readers, inviting reflection on



● The Enlightenment &
Revolution & The Augustans

● Industrialisation and
Romanticism

● 19th Century Workers
struggles and the rise of
Realism in Prose and
Naturalism in Drama

● The Empire and
Postcolonialism

● Protest in the 20th century and
the rise of Modernism

● Feminism and the Future
through Postmodernism

Writing Focus:
● What- How- Why Writing

Structure & A02 at KS5/Macro
Methods

● Learning a new mark scheme,
moving away from the
structure of GCSE Writing

GAP Focus: :
● Literary Academic Conventions

Macro Method Focus:
● Drama - Characterisation

Note:
● Macro Methods leans

towards dramatic
characterisation as
this is not covered in
the rest of the year;
however, most of the
ways of characterising
can be applied to all
forms of texts.

our own world.

Aspects of Comedy
How comedy affects the
audience, inviting laughter at the
ridiculous behaviour of human
beings and a sense of joy that
positive resolutions are possible



Unseen
Key Aims: The aims of this course are to
give you a crash course in literary and
historical movements that will help
deepen your  understanding of the
genre of social and political protest. As
the unseen text can be any genre, it is
important that we teach you ways of
accessing difficult texts with little
contextual knowledge. The texts come
from a range of prose,poetry and
drama.

Knowledge:
● Emphasis should be placed on

the summary paragraph as key
in planning responses so that
their essay plans have a clear
and concise structure.

● Students should practice
pre-planning using the
summary paragraphs and
spending adequate time
reading and annotating for
macro methods.

● The Enlightenment &
Revolution & The Augustans

● Industrialisation and
Romanticism

● 19th Century Workers
struggles and the rise of
Realism in Prose and
Naturalism in Drama

● The Empire and
Postcolonialism

● Protest in the 20th century and
the rise of Modernism



● Feminism and the Future
through Postmodernism

Writing Focus:
● What- How- Why Writing

Structure & A02 at KS5/Macro
Methods

● Learning a new mark scheme,
moving away from the
structure of GCSE Writing

GAP Focus: :
● Literary Academic Conventions

Macro Method Focus:
● Drama - Characterisation

Note:
● Macro Methods leans

towards dramatic
characterisation as
this is not covered in
the rest of the year;
however, most of the
ways of characterising
can be applied to all
forms of texts.

Hierarchy and sequence of
constellation knowledge
(what will be taught and when)*(if
2 teachers course split
Teacher A and Teacher B)
Include progress tasks

Teacher A: AUT 1- Blake
Lesson 1 - Welcome
Context,  Authorial intent
LQ- What does the A Level
Course Look like? What does
Paper 2 Look like? How does
Blake explore the themes of
protest?

Lesson 2 - Reading all the

Teacher A: SPR 1 & 2
Week 1 (L1&2) Revision and
mock preparation for Comedy
Paper 1
Week 2 (L3&4) Mock Exam 14th
Jan & feedback on mock

L5: Introduction to Blake
Revision of Marxist lens (AO4)

SUM 1
L1. Introduction to SPP unseen
and elements of SPP - What is
SPP writing? What is its
purpose? (AO4); historical
protest (AO3); significance;
connecting elements (AO1)
L2. Approaching the unseen -
How to approach question;
deconstruction of question;
deconstruction of context (AO3);



poems
LQ What are the overarching
themes and images that run
through Blake’s SoI & SoE?

Lesson 3  How does Blake’s
Poetic Form and Imagery
influence his writing?
Poems: Both Introductions/
Laughing Song & The Voice of
an Ancient Bard

Lesson 4
Poems:The Lamb & The
Shepherd, The Little Boy Lost &
The Little Boy Found

Lesson 5 - Does Blake’s poetry
convey a message of hope?
Baseline Assessment  (25
minutes for writing)
AFL Quiz  USE

Lesson 6 Feeding Forward

Poems: The Divine Image & The
Human Abstract, The Fly

Lesson 7
Poems:The Chimney Sweeper
(1) & (2)
Lesson 2 - Formative
Assessment (45 minutes for
writing)

Context Blake was writing in
(AO3)
Poem: London
L6: Elements of SPPW in Blake
(AO4)
Concepts of Innocence and
Experience (AO2 & AO4)
Poems: Chimney Sweeper
poems (Innocence and
Experience) AO2
L7: Blake’s radical politics (AO3,
AO4 & AO5)
Context Blake was writing in
(AO3)
Poem: The Little Vagabond and
The Little Black Boy (AO2)
L8: Progress Task
Closer analysis and joint
construction essay practice -
based on all poems studied so
far
Structuring your argument - AO1
(essay practice all AOs)
EQ: Blake's Songs of Innocence
and Experience juxtapose the
innocent world of childhood
against an adult world of
corruption and repression. To
what extent do you agree?

L9: Blake on Education  (AO3,
AO4 & AO5)
Methods and Meaning (AO2)
Poems: The Nurse’s Song (x2),

how to structure (AO1) and
success criteria
L3. SPP unseen prose
deconstruction - Bleak House -
Deconstruction of question and
contextualising paragraph (AO3);
SPP (AO4); analysis (AO2);
active reading - deconstruction of
passage (character, events,
setting, SPP)
L4. SPP unseen prose
construction - Bleak House -
Construction of argument (AO1);
planning a response; focus on
opening paragraph
L5. SPP unseen drama
deconstruction - A Doll’s House -
Deconstruction of question and
contextualising paragraph (AO3);
SPP (AO4); analysis (AO2);
active reading - deconstruction of
passage (character, events,
setting, SPP)
L6. SPP unseen drama extract -
A Doll’s House writing lesson.
Essay practice - Construction of
argument (AO1); planning and
writing a response - all AOs

L7. Comedy revision: poetry -
Revision of: themes, comedy
aspects (AO4) (All AOs)
L8. Comedy revision: IOBE -
Revision of: themes, comedy
aspects (AO4) (All AOs)
L9. Joint Paper 1 Section C
revision - Linking IOBE and
poetry through themes and



Poems:  Infant Sorrow, Infant
Joy, A Cradle Song

Lesson 8
Poems: Nurse’s Song (I&E) , The
Echoing Green

Lesson 9 Feeding Forward
Poems: The Schoolboy, The
Little Black Boy

Lesson 10
Poems:The Little Vagabond ,
Holy Thursday Poems

Lesson 11 - Summative
Assessment (45 Minutes for
Writing)

‘In the world Blake represents,
there is no escape from political
and social constraints.’ To what
extent do you agree with this
view? Remember to include in
your answer relevant detailed
exploration of Blake’s authorial
methods.

Lesson 12
Poems:Spring, Night , The
Blossom

Lesson 13 Feeding Forward
Low stakes
Vocab/Academic/Gap Quiz
Poems: Earth’s Answer, The
Tiger

The Schoolboy

L10: Developing a clear and
consistent argument
AO1 - a clear thesis statement,
AO2 - analysis of methods, AO3
- using context
EQ: ‘Blake argues throughout
The Songs of Innocence and of
Experience that the best
education comes when children
are given freedom to grow.’
Lesson 11&12: Blake’s Green
Politics (AO4 & AO5)
Exploring Blake’s poetry through
an eco-critical lens (lots of poems
to choose from)
Joint annotation followed by
student presentations
L12. Progress Task
Collaborative essay: In The
Songs of Innocence and The
Songs of Experience Blake
presents the idea that we can
only be at peace when we have a
healthy relationship with nature.’

L13: Figures of Authority in
Blake’s poetry and Blake’s
protects against restrictions on
freedom (A03, AO4 & AO5)
Poems: Little Boy Lost & Little
Boy Found (AO2)
L14: Presentation of Authority
and Control (A03, AO4 & AO5)
Poems: The Little Girl Lost & The
Little Girl Found (AO2)
Lesson 15: Recap/consolidation

comedy aspects (AO4); planning
a response (all AOs)
L10. Paper 1 Section C WTM.
Essay practice (all AOs) -
Structuring your argument (AO1),
responding with 3 texts

SUM1

L1. Critical appraisal of NEA (All
AOS)

L2. Reviewing the first draft of
the NEA (All AOS)

L3. Clinic with 1-1 (All AOS)

L4. Third draft due Clinic with
1-1 - Students to self-assess

L5. Critical appraisal of NEA -
peer-assess

L6. Final NEA due 1-1 with JMb

L7. TOTS Plot revision (AO1)

L8. Key scenes and
characterisation (AO2)

L9. Exam practise (All AOs)

L10. Introduction to Section B (All
AOs)

SUM 2
L11. Paper 1 Section C



Teacher B: AUT 1- Unseen
L1: LQ: What is protest
literature? Is it effective?
Modern Poetry -White Writing

L2: LQ How do I approach an
Unseen Text?  What does an
unseen question look like? How
do we approach something we
haven’t read about?
Modern Prose - “Girl, Woman,
Other by Evaristo

L3: LQ: Who were the Augustans
and what were they protesting
against?
Context/Movement  & Swift
Extract

L4:  Baseline Formative LQ: How
do I write a response to an
Unseen text? Modern Drama
King Charles III

L5: Who were the Romantics and
what were they protesting
against?
Context/Movement & Romantic

Poem -I Wandered Lonely as a
Cloud
BY WILLIAM WORDSWORTH

L6: Feed back lesson- LQ- How
can I apply my feedback to
improve my response

of Green/Nature Poems using sts
work to identify gaps
Frame lesson around the EQ: In
The Songs of Innocence and The
Songs of Experience Blake
presents the idea that we can
only be at peace when we have a
healthy relationship with nature.’

Lesson 16: Collaborative Essay
Practice (All AOs)
Explicit focus on AO1,
developing a clear argument and
making links between the poems
EQ: ‘Blake’s poetry shows that
the human spirit has the power to
resist.’ To what extent do you
agree with this view? (AQA exam
Q June 2020)

Lesson 17 & 18: Blake’s
anti-clerical views (AO3 & AO4)
Poems: Holy Thursday (x2) and
The Garden of Love (AO2 &
AO4)

Lesson 19: Making Links
between the poems - themes and
macro methods (AO1, AO2 &
AO4)
Poems: recap of Little Boy/Girl
Lost/Found & Infant Sorrow/Joy

Lesson 20: Blake review and
consolidation
Revision of key
poems/themes/links
Progress task - WTM - EQ: ‘In

consolidation - all AOs; linking of
question style C and B - Revision
of: themes, comedy, structuring
response
L12. Shr. Section B Introduction -
Introduction to critical viewpoint
q; comedy elements (AO1, AO2,
AO4)
L13. Shr. Section B response -
How to respond to q; how to refer
to wider text and text type (AO1,
AO2, AO4)
L14. Shr. Q2 joint construction.
Essay practice - Structuring your
argument (AO1), planning a
response (all AOs)

L16. Blake revision 1 - Revision
of: themes, macro methods
(AO2), SPP elements (AO4)
L17. Blake revision 2 - themes,
macro methods (AO1, AO2,
AO4). Feedback on Shr. Q2 (all
AOs)
L18. Paper 2 WTM. Essay
practice - Structuring your
argument (AO1), planning a
response (all AOs)

SUM 2

L1. NEA feedback

L2. Introduction to Poetry

L3. Introduction to Roger
Robinson



L7: LQ: How was Realism and
Naturalist  Drama used to protest
against social inequality?
Context/Movement & Naturalism
)The Cherry Orchard by Anton
Chekhov
L8: Formative  LQ: How do I
write a response to an Unseen
text?
19th century prose (Bleak
House)

L9: LQ: What is Modernism- How
do writers protest against
alienation, dislocation and
inequality?
Modern Prose -  Mrs Dalloway by
Virginia Woolf, Poetry
Challenge - Joyce’s Dubliners

L10: Feeding Forward
Feedback:How can I apply my
feedback to improve my
response
- Focus on essay structure of
bleak house

L11: What is Postmodernism -
How do writers protest the
subjugation of women by
rejecting boundaries?
Modern Poem - Lady Lazarus by
Sylvia Plath  & White Noise Don
Delillo

L12:  Modern Drama -

his poetry, Blake presents
parents as oppressive and
controlling of their children.’ To
what extent do you agree with
this view? (AQA exam Q June
2018)
Lesson 21: Feedback & TICKS
on progress task
(TBC once no. of lessons
confirmed)

Teacher B: SPR 1
Revision of TOTS
L1 Context, Intro to NEA (AO3)
Context of new novel,
introduction to NEA
L2 Who is Celine? - Rape,
Married life, new family
Exploring the protagonist’s
trajectory
(AO1,AO2, AO3, AO4)
L3 Harpo and sofia (AO1,AO2,
AO3, AO4)
L4 Arrival of shug and building of
relationship (AO1,AO2, AO3,
AO4)
L5 Sofia’s plight (AO1,AO2, AO3,
AO4)
L6 Finding the letters (AO1,AO2,
AO3, AO4)

Spr 2

L4. How to write at A-Level

L5. How to write at A-Level
(continued)

L6. Revision and writing

L7. Induction

L8. Introduction to Maya Angelou

L9. Writing

L10. Introduction to Imitaz
Dharker

L11. Choosing poet/good
question

L12. Writing the NEA

L13. Writing the NEA



Assessment

L13: LQ: How did authors protest
against the empire and its
aftermath?  -Poststructuralism &
Postcolonialism
Modern Poem - Hiraeth by
Golnoosh Nour (Teal has poem
in book)  & Look at the World by
Langston Hughes

L14: Feeding Forward
Feedback:How can I apply my
feedback to improve my
response
Modern Drama - Our lady of
Kibeho OR  Ruined 2008

L7 Africa: Nettie’s experience
(AO1,AO2, AO3, AO4)
L8 Celine’s metamorphosis
(AO1,AO2, AO3, AO4)
L9 Shug’s selfishness
(AO1,AO2, AO3, AO4)
L10 Nettie’s return (AO1,AO2,
AO3, AO4)
L11 Introduction to NEA
L12 Exploring AO5 and
constructing question (AO5)
L13 Which is the best lens for my
question? (AO4)
L14 Outlining AO1 and creating
topic sentences
L15 AO2 - Macro and Micro;
finding key quotes throughout the
text that exemplify AO1 best
L16 What role does context
play? (AO3)
L17 Writing to address all AOs
(AO1,AO2, AO3, AO4 and AO5)
L18 Writing (with feedback - live
marking)
L19 NEA Clinic - 1 to 1 support
(AO1,AO2, AO3, AO4 and AO5)
L20 NEA Clinic - 1 to 1 support
(AO1,AO2, AO3, AO4 and AO5)
Finish 1st Draft Prose NEA

Adaptations for SEND
Opening unit of work is
intentionally transitional; key

Key concepts are defined and
displayed; use of media clips to

Essay planning/scaffold
1-1 in class



concepts are defined and
displayed; use of media clips to
consolidate the understanding of
difficult concepts; planning grids
available to enable sequencing of
ideas, text analysis and
annotation modelled using
visualiser and discussion to
support

consolidate the understanding of
difficult concepts; planning grids
available to enable sequencing of
ideas, text analysis and
annotation modelled using
visualiser and discussion to
support
Essay planning/scaffold

1-1 tutoring and mentoring

Opportunities to embed
anti-oppressive teaching (specific
focus on Anti-racism,
anti-sexism, anti-islamophobia
and anti-homophobia)

Critical engagement with texts
using postcolonial lens, range of
diverse texts used in introductory
unit and students encouraged to
view through multiple lenses.

Engagement with questions to
the purpose and critique of the
literary canon

Critical engagement with texts
using feminist lens, range of
diverse texts used in introductory
unit and students encouraged to
analyse  sexism in the cannon

Critical engagement with texts
especially during modernism,
postcolonial and postmodern
texts specifically through an
anti-racist lens.

Critical engagement with texts
using postcolonial lens.
CP: particularly through the
existence of the main characters
who are all Black
BlaCritical engagement with texts
using feminist/womanist lens.
CP: how the intersection of
Celine’s race and gender inform
her experience of the world
Students to explore Sofia’s plight,
Shug’s selfishness and how we
contend with this because of our
expectations of women
Blake: the representation of
Mother Nature, mother and father
figures in The Little Boy/Girl
Lost/Foundke: The Little Black
boy

Students write critically about
TCP, a text which seeks to
highlight racial inequality.

Opportunities to embed
Anti-sexism

Students write critically about
TCP, a text which seeks to
highlight gender inequality.



Opportunities for the reading of
academic texts (note which
lessons and focus of reading)

Students are consistently
engaging in academic texts
during HL assignments. All
context lessons for unseen
engage with academic texts.
Blake context lessons engage
with non-fiction academic texts.
All lessons have academic
vocabulary and examples built in
to increase understanding of
academic texts.

Cultural Capital/Careers/Cross
Curricular links / SMSC

Feminism
Post Colonialism
Imperialism
Marxism

These are all terms students
would have encountered during
their History and Sociology.
Students who take these
subjects will have the opportunity
to use relevant knowledge during
the lesson/essay writing
opportunity.

Feminism
Womanism
Imperialism
Marxism

These are all terms students
would have encountered during
their History and Sociology.
Students who take these
subjects will have the opportunity
to use relevant knowledge during
the lesson/essay writing
opportunity.

Feminism
Womanism
Imperialism
Marxism
Colonialism

These are all terms students
would have encountered during
their History and Sociology.
Students who take these
subjects will have the opportunity
to use relevant knowledge during
the lesson/essay writing
opportunity.

Students end point
(inc. assessment focus Aut 2 &
Sum 2)

Summative Assessment:
Paper 2, Q A&B

Students will know:
Autumn 1-
Blake-

● The context Blake was
writing in

● Blake’s radical politics

Students will know:
Requirements of the NEA
Micro and macro methods
Plot of the CP
Key characters/themes in CP
The context Blake was writing in
Blake’s radical politics and how
this is depicted in his poetry
The key themes in Blake’s poetry

Students will know:
The demands of USPP section
Demands of the Section B
(Paper 1)
How the NEA process works and
what is required

Students will be able to:
How to evaluate their writing



and how this is depicted
in his poetry

● The key themes in
Blake’s poetry

Unseen-
● A clear understanding of

key literary movements
and their historical and
cultural importance

● Key figures and methods
within these movements

● How to answer a Paper 2,
Question A

● Key features of social and
political protest

- studying texts which have
issues of power and
powerlessness at their core
- identifying and being able to
comment on the significance of
the political and social protest
issues central to each text’s
structure
Aspects of SPPW to include:

● the structural patterning
of the text, how political
tensions are heightened
and perhaps resolved

● the way that language is
used in the worlds that
are created

● the way that political and
social protest writing is
used to comment on
society, particularly the
representation of society
at particular historical
periods

Students will be able to:

Identify how literary methods are
used to shape meanings in this
collection of poems/novel

View texts through a range of
literary lenses at both micro and
macro level

Explore methods are used to
shape meaning in the novel

Create and sustain an argument

Embed critics into their argument

(no summative assessment in
Spr 1 or 2 - NEA only)

How to evaluate the writing of
others
Students will be able to construct
an essay which responds to all
AOs



● ultimately how political
and social protest writing
affects audiences and
readers, inviting reflection
on our own world.

Autumn 2 -
Blake-

● The context Blake was
writing in

● Blake’s radical politics
and how this is depicted
in his poetry

● The key themes in
Blake’s poetry

● The
structural/formal/linguistic
techniques used by Blake
to critique/protest

Students will understand/be able
to:

Autumn 1-
● Identify how literary

methods are used to
shape meanings in this
collection of poems/novel

● Explore methods are
used to shape meaning

● How to structure an essay
for different kinds of
questions

● How to write introductions
based on requirements of



the question
● What -How - Why

Paragraph structure
● How to plan an essay
● Key Macro Methods

Autumn 2 -

Year: 13
Aut Spr Sum

Students’ starting point
Year 12 Content & Skills (see
above)

● An understanding of
genre, aspects of comedy
and SPP writing.

● How to view texts from
different
perspectives/lenses
(post-colonial, feminist
and Marxist)

● How to create and sustain
a coherent argument
using associate concepts
and terminology

● How to analyse the ways
meanings are shaped in a
variety of literary texts (inc
drama and poetry)

Students have completed
lessons on various aspects of
SPP writing looking at a range of
unseen texts (for paper 2 session
A). They have worked on
addressing all the AOs, planning
and structuring an argument,
exploring methods used by
writers of ‘unseen’ extracts,
linking methods to meanings
created, as well as genre and
lens as appropriate.
Students have read and studied
HMT and are reading Kite
Runner independently and have
studied the context so they are
ready to explore and apply the
social and  political protest genre
to both texts

Students have completed their
final mock and have had
feedback. They should have a
strong understanding of the texts
and a clear understanding of the
demands of the upcoming exam.





Big concepts to learn Unseen
Key Aims: The aims of this course are to
give you a crash course in literary and
historical movements that will help
deepen your  understanding of the
genre of social and political protest. As
the unseen text can be any genre, it is
important that we teach you ways of
accessing difficult texts with little
contextual knowledge. The texts come
from a range of prose,poetry and
drama.

Knowledge:
● Emphasis should be placed on

the summary paragraph as key
in planning responses so that
their essay plans have a clear
and concise structure.

● Students should practice
pre-planning using the
summary paragraphs and
spending adequate time
reading and annotating for
macro methods.

● The Enlightenment &
Revolution & The Augustans

● Industrialisation and
Romanticism

● 19th Century Workers struggles
and the rise of Realism in Prose
and Naturalism in Drama

● The Empire and
Postcolonialism

● Protest in the 20th century and
the rise of Modernism

● Feminism and the Future
through Postmodernism

Kite Runner
KR Core Content

● Plot of KR
● Dystopian Genre
● Political Protest
● Critical interpretations of the

text

Writing Focus:  HT1
● Linking A02 to main

argument
● Balanced Arguments and

avoid generalisation

GAP Focus HT1: :
● Embedding Quotes

Accurately
GAP RECAP HT1 :

● Referencing

Writing Focus:  HT2
● Academic Style and

developing and individual
style

● How to structure an essay for
Section C

GAP Focus HT2 :
● Run on sentences accurate

complex sentences.
GAP RECAP HT2 :

● Reporting Verbs

Macro Method Focus:

● HT1: Prose Narrative
Structure

This summer term is  focused on
ensuring students tailor their
answers to the specific questions
whilst consolidating their
knowledge and development of
their academic literacy

Types of questions
● Significance- Passage

Based Questions
● Hinge Questions

We will also be working towards
closing academic writing and
grammar gaps apparent in the
mocks:

Academic Writing Gaps:
● Essay structures

(WHAT-HOW-WHY &
BEEZZ)

● Introductions and
conclusions

● Linking and signposting
paragraphs

● Clarity and avoiding
sweeping statements
(rooting throughout the
text)

● Layered analysis
● Structuring significance

questions that develop
from the lens

● Writing about lenses and
critical interpretations



Writing Focus:
● What- How- Why Writing

Structure & A02 at KS5/Macro
Methods

● Learning a new mark scheme,
moving away from the
structure of GCSE Writing

GAP Focus: :
● Literary Academic Conventions

Macro Method Focus:
● Drama - Characterisation

Note:
● Macro Methods leans

towards dramatic
characterisation as
this is not covered in
the rest of the year;
however, most of the
ways of characterising
can be applied to all
forms of texts.

HMT -

NNJRs that help us interleave
our revision and prior knowledge
High level and strategic
vocabulary so that we can write
in a nuanced and academic way
Explicit instruction of Academic
Writing and Grammar Rules at A
Level so that our writing is
sophisticated and academic
Explicit instruction of Literary
Genre, Contexts, Methods etc. so

● HT2: Prose Time and
Place (First 2 weeks link
to Narrative Structure)

Blake
Major Themes in Blake:

● The world of innocence, safety
and security

● Protesting against government
power (Anti-authoritarianism)

● Protesting against the abuse of
children

● Blake’s anticlericalism
● Blake against the education

system
● Blake as champion of freedom,

one who is against laws,
conventions and oppression

● The green world and eco
politics

Writing Focus:

● Balanced Arguments and
avoid generalisation

● Hinge Introductions and
conclusions (focus on
conclusions

● Essay Structures for Paper 2
Section B &C

GAP Focus: :
● HT1:Signposting

Macro Method Focus:

● Poetic Imagery

Academic Grammar Gaps:
● Embedding quotes

accurately
● Referencing lenses

correctly
● Consistent tense

(academic) 3rd person
present tense except for
context which needs to fit
the tense of what it's
relating to

● Appositional phrases to
make writing more
concise

● Nominalisation
● Modality (A05 & Author

intention)
● No I’s and no Yous

https://www.ncl.ac.uk/academic-skills-kit/writing/academic-writing/signposting/


that we deepen our knowledge of
literature to enable us to think
critically
Discussion, Debate, Critical
Thinking Activities to encourage
independent and critical thinking
and  develop our ability to argue
our opinions
Close Reading and Analysis to
apply our critical thinking to the
texts and expand our analysis
skills
Planning  & Joint/Independent
Writing Time so that we can write
like literary critics!
Key Aims:  HT1’s focus is
structured to develop a deep
understanding of plot and
narrative structure
HT2 will use the student’s
understanding of the text to apply
it to thematic approaches.
Please note that some lessons
have been left empty to plan for
Paper 1 Mock in Aut2
Assessment focus:
Autumn 1- HMT Autumn 2-
HMT
Paper 2: Section  B Paper 1
Mock

Core Content

Plot of HMT
Dystopian Genre
Political Protest
Critical interpretations of the text



Writing Focus:  HT1
Recap of What- How- Why
Writing Structure
Linking A02 to main argument
Essay Structures B and
developing a sustained argument
(Role of the introduction and
topic sentences)
Writing Focus:  HT2
Balanced Arguments and avoid
generalisation
Introductions and conclusions
(focus on conclusions)
Essay Structures for Paper 2
Section C
GAP Focus: :
HT1: Academic Tenses and
consistency
HT2:  Reporting Verbs
Macro Method Focus:
HT1 -Prose- Point of View
HT2- Prose- Characterisation
(They will have done Dramatic
characterisation so this might be
recap or focusing on differences
between prose and dramatic
characterisation)
Key Links

HMT Critical Essays
Comprehension Questions for
each chapter
Previous SOL
S KO (update for KS5-linked
band
Great Resource For Articles that
link to HMT
Questions for HL Checks



Poetry NEA-
Core Content

● Recap of different lens
● How lenses are used to

develop analysis
● What a strong question

looks like
● What a strong essay

looks like

Writing Focus:
How to use critical lenses in a
sophisticated and nuanced way
to support our thinking
How to structure

GAP Focus
Referencing accurately

Hierarchy and sequence of
constellation knowledge
(what will be taught and when*(if
2 teachers course split
Teacher A and Teacher B)
Include progress tasks

Teacher A: AUT 1- HMT
Lesson 1: Dedications and
Epigraphs

Lesson 2:  Context

Weekly Plot Focus: Chapters 1-8

Teacher 1: Spr 1-The Kite
Runner
Lesson 1 - Introduction to Kite
Runner
HL Due- Homework Quiz
GAP  Focus-Embedding Quotes
Accurately
Lesson 2 - Characters as
political vehicles
Methods- Simple Chronology

Summer 1

Week1: Passage based
questions: ‘significances of the
extract’

Teacher A Paper 2 A (Unseen)
Lesson 1: Welcome back, home
learning check Types of extracts,
forming arguments and planning
How can I form and structure a

https://docs.google.com/presentation/d/1MrSOxrpOm2EVPnv9rfjCVigkN9R4CLfruehm5_ZGV_8/edit#slide=id.p


Lesson 3: Night - ‘we still had our
bodies’
How does the opening chapter of
the novel establish both
character and setting?

Lesson 4: Shopping- Part 1
Baseline Assessment:  How does
Atwood’s use of colour and
costume depict control? How
does it link to the male gaze? (To
keep inline with school policy
could move writing task to next
lesson)

Weekly Plot Focus: Chapters
9-17

Lesson 5: Shopping- Part 2
Home learning Reading Quiz &
Discussion Based on reading
How does Atwood use allusion in
HMT?
Link to musical Choices
Links to ‘The Female Body’
‘Link to May Day’
Lesson 6: Feeding Forward
How does Atwood present
memories and stories?
How does this link to the
characterisation of female
characters of the past?
How does Atwood use a
fragmented narrative structure?

(linear structure) & Framed
Narratives
Lesson 3- Masculinity in TKR-
Academic Writing - Linking A02
to main argument
Lesson 4 - The significance of
Chapter 7
HL Due
Flashbacks & Foreshadowing,
analeptic/proleptic narrative
(structuring of story as opposed
to a memory flashback)
(integrated past/future)
15 minute writing activity
Lesson 5 - Formative
Assessment (Section B)
HL Due
GAP  Recap- References
Lesson 6- Transition to  USA &
Feedback
Methods- shifts in time and
place, stream of consciousness
Lesson 7- Authoritarian
Regimes
Academic Writing -
Balanced Arguments and avoid
generalisation
Lesson 8 - Women in TKR
HL Due
Methods- episodic
novel,epistolary structure
Lesson 9 - Summative
Assessment (Section B)
HL Due
GAP  Focus-Embedding Quotes
Accurately Recap
Lesson 10--  Amir, The Tourist
Methods: autobiographical or

coherent argument that develops
from the genre/lens?
Lesson 2: Unseen practice (3
questions) (Thesis and body
paragraphs) Marked

Teacher B NEA

Week 2 :Developing body
paragraphs for passage based
question

Teacher A Paper 2 A (Unseen)

Lesson 3: What does layered
analysis of language, structure and
form look like? Develop 1 thesis
from previous lesson based on
feedbackUsing model paragraphs
to develop our paragraphs
Lesson 4: Unseen Practice Marked
+ vocab quiz + grammar check

Teacher B  TOTS Paper 1 A

Week 3Hinge based Questions
Structures
Teacher A Paper 2 B Blake
Lesson 5: How can we use our
detailed knowledge of Blake to
develop interesting arguments for
Hinge Questions
Lesson 6: Writing practice- 3 hinge
questions for blake Marked

Teacher B TOTS Paper 1 B

https://docs.google.com/presentation/d/132_HHYRbwKF4vGOiGPagh7eQdymyMMC-x-8kwrYmL20/edit?usp=sharing
https://docs.google.com/presentation/u/0/d/14NQpMXGVvps-Zii7ThxDNmPzgAJ4X_VoaE822A02dXg/edit
https://docs.google.com/presentation/u/0/d/17nAINV6H19G-PZvsnyxDD7h4XKfWZzcv31r8gCTpGrE/edit
https://docs.google.com/presentation/d/14mhLQtBBpJ7dULtLpG7L5Pfz4X1f51ueriNue_9-q6c/edit#slide=id.g1249135cf3e_0_2
https://docs.google.com/presentation/d/1iVquNwVjSGQawzYvGNYhUFUYHZesf8VkVzl9f1hIQSI/edit#slide=id.g124d6bf8e67_0_71


Weekly Plot Focus: Chapters
18-25

Lesson 7:Home learning Reading
Quiz & Discussion Based on
reading
How does Atwood use biblical
allusions to present the
household and religious
ceremony?
Chapter 16
Lesson 8:
Formative Assessment- Full
Essay -TBD
Weekly Plot Focus:   Chapters
26-33

Lesson 9:Home learning Reading
Quiz & Discussion Based on
reading
What is the significance of
Offred’s belief in the truth?
How does Atwood develop the
relationship between Offred and
the Commander? (Soul Scrolls)

Lesson 10: Feeding Forward

Weekly Plot Focus: Chapters
34-41

Lesson 11:Home learning
Reading  Quiz& Discussion
Based on reading

diary form organisation by
volumes, chapters, sections
Lesson 11- Assef & Feedback
Academic Writing - Recap based
on student need from previous
HT
Lesson 12- Characterisation in
TKR
Methods  how authors privilege
certain events by their position in
the narrative. // the privileged
position of beginnings and
endings in terms of narrative
structure and their importance in
introducing and concluding key
aspects of setting, character,
themes and context

Teacher 1 SPR2:
Lesson 1-
Motifs in TKR
GAP  Focus-: Run on sentences
Lesson 2- Themes in TKR
Methods contrast, twist, shift in
tone, climax, anti-climax //
development of an incident, an
idea or the story, suspense,
tension
Lesson 3-  What does Section C
Look like?
How to write an essay about two
texts- Creating a plan
Academic Writing
How to structure an essay for
Section C
Methods:  consider the
importance of the time in which

Week 4 Developing body
paragraphs for Hinge Question

Teacher A Paper 2 B Blake

Lesson 7: How can we consistently
use layered analysis of consistent
and ambitious use of subject
terminology e.g. lexical field,
anaphora, etc?
Lesson 8: Using model paragraphs
to develop our paragraphs and
conclusion Marked +vocab quiz

Teacher B TOTS Paper 1 B

Week 5 Writing about 2 texts
(hinge)
Teacher A Paper 1 C
(IOBE/Poetry)
Lesson 9: How can I use my hinge
question response to inform and
add to debate about the comedic
genre?
Lesson 10:  (3 questions) (Thesis
and body paragraphs) Marked

Teacher B Paper 2 C HMT/KR
Week6 :Developing body
paragraphs for 2 texts  question

Teacher A  Paper 1 C
(IOBE/Poetry)
Lesson 11:How can I develop my
layered analysis through context



How does Atwood use setting in
Jezebels?
Lesson 12:
Summative Assessment -
Weekly Plot Focus:  Chapters
41-End

Lesson 13:Home learning
Reading  Quiz & Discussion
Based on reading
Feeding Forward: How does
Atwood present the Salvagings

Lesson 14:
What is the significance of the
Historical Notes?

Teacher A: AUT2- HMT
Weekly Theme Focus:  Context

Lesson 1 (HL Due)
L/Q-  How much can we
remember about HMT: Context,
Genre, Form?
NNJR  Quiz- Handmaid’s Tale
Test
AFL- Mini Whiteboards-
Genre/Form Revision
Presentations on Context
Application of Context on an
extract Extracts – Chapter 1 pp.7
– 8; Chapter 5 pp.33 –
34,Chapter 8 pp.59; Chapter 9
pp.61-62

the story is set to the detail of the
narrative//  how the narrative is
structured around time
Lesson 4- Essay Deconstruction
Academic Writing Academic
Style and developing and
individual style
Lesson 5-   Formative
Assessment
GAP  Focus- Recap Signposting
(quick)
Lesson 6- Feedback
GAP  Focus-  punctuation &
accurate complex sentences.
Lesson 7- Unseen Revision
Methods: how the author creates
meaning through the locations
used in the narrative
Lesson 8-Teacher Choice
Methods  ways of describing
settings through specific
authorial methods and
considering how the descriptions
of the settings shift and change;
how choice of place(s) can
symbolise aspects of characters
and relationships.
Lesson 9 - Summative
Assessment  (Paper 2 Mock
GAP  Focus- Recap Embedding
Quotes
Lesson 10 -Feedback
Academic Writing
How to structure an essay for
Section C

rooted within the text

Lesson 12: Using model paragraphs
to develop our paragraphs Marked

Teacher B Paper 2 C HMT/KR



Lesson 2:  Feedback Revision
Lesson based on HL
L/Q- How does the ending
(Historical Notes) link together
the themes we’ve explored?
Students will lead their own
learning in analysing the
contextual notes of the novel and
making judicious links between
the context of reception,
production and genre.

Weekly Theme Focus: Forms of
Power

Lesson 3: :Home learning Due
L/Q- How are forms of power
represented in a HMT?
NNJR
Students will explore the
representations of power in the
extracts and text as a whole,
evaluating where power lies in
relationships and how it shifts.
Extracts – Chapter 28
pp.189-190; Chapter 29 p.195
-198

Lesson 4:
Formative Assessment  (Mark as
Formative) Can take either
summative question or this one if
you want
NNJR focused on Essay Writing
Skills and AOs
Power Assessment. ‘In A
Handmaid’s Tale, those with

Teacher B: SPR 1 Blake & NEA
Help

Lesson  1 (I taught this lesson
but many students were absent)
Theme:  The nature and
vulnerability of innocence
How does Blake’s Poetic Form
and Imagery influence his writing

Methods
Poetic Imagery Terminology
(ALL) (See activity in lesson)

Lesson 2
Theme:  Child Motif and the
perception of children &Theme:
Parental Care and Authority
Macro Methods- Tracking Poetic
Imagery across poems to explore
meaning

Lesson 3: Introductions for
Section C (Two texts)  - 15
minute Extended Writing of
Section C  Introduction (your
choice of question
How can we use our detailed
knowledge of Blake to develop
interesting arguments for Hinge
Questions
Academic Writing - Hinge
introduction & Conclusions
Lesson 4 -
Theme:Blake as champion of



political power always triumph’.
To what extent do you agree with
this view? Remember to include
in your answer relevant detailed
exploration of Atwood’s authorial
methods
Weekly Theme Focus: Rebellion

Lesson 5::Home learning Due
L/Q- How does Atwood explore
different forms of rebellion and
methods of control?
. Students will analyse evaluate
methods of control and make
connections to the context of
production and modern society.
Extracts – Chapter 15 p.99;
Chapter 16 pp.104 – 105
Create a plan to answer the
following question ‘‘Atwood
shows that rebellion, whatever its
origin or purpose, is to be
celebrated rather than
condemned.’
’To what extent do you agree
with this view? Remember to
include in your answer relevant
detailed exploration of Atwood’s
authorial methods.

Lesson 6:
L/Q:How can I articulate my
ideas in an assured and
perceptive manner?
Students will close the gap on
their formative assessment
based on teacher feedback and

freedom, one who is against
laws, conventions and
oppression
Macro Methods How can we
consistently use layered analysis
of consistent and ambitious use
of subject terminology e.g. lexical
field, anaphora, etc?

Lesson 5- Formative
Assessment  (Section C)
(November 2021)
GAP  Focus-Signposting

Lesson 6- Feedback Lesson
Academic Writing - Balanced
Arguments and avoid
generalisation
& touch on Theme: Blake’s
anticlericalism

Lesson 7 The green world and
eco politics
Macro Method/Writing Skill
teacher choice

Lesson 8 Summative
Assessment- June 2018 (Section
C)
Summative

Lesson 9-  Feedback
GAP  Review -Signposting &
Reporting Verbs



learn how to facilitate debate in
their responses.
Feeding Forward - Essay based
on plan from previous lesson  To
be band marked
Weekly Theme Focus:  Revision

Lesson 7:Home learning Due
Revision Lesson Comedy

Lesson 2:  Revision Lesson IOBE
YEAR 13 ASSESSMENT WEEK
(Hall)
Weekly Theme Focus: Memory,
Time and Self

NO LESSONS

Weekly Theme Focus: History
and Form

Lesson 8:Home learning Due
Lesson 2
L/Q- How does Atwood gender
roles and perceptions of
femininity and masculinity?
Students will explore the
perceptions of female characters,
gender roles, linking this to
modern experiences.
.Lesson 9:
Summative Assessment  (Peer
Assessed as there will have been
Mocks) Could move to  next
week if students are overloaded)
Demonstration – Gender
Assessment. ‘‘The Handmaid’s

Teacher B: SPR 2



Tale is not primarily about the
suppression of women but about
their Defiance. ’To what extent do
you agree with this view?
Remember to include in your
answer relevant detailed
exploration of Atwood’s authorial
methods

Weekly Theme Focus:

Lesson 10:Home learning Due
L/Q- How does Atwood explore
the power of memory and
selfhood?
Students will consider the
purpose of memory to Atwood
and how it links to selfhood

Lesson 11:   Mock Feedback-
IOBE & Comedy

Teacher B: AUT 1- Unseen
L1: LQ: What is protest
literature? Is it effective?
Modern Poetry -White Writing

L2: LQ How do I approach an
Unseen Text?  What does an
unseen question look like? How
do we approach something we
haven’t read about?
Modern Prose - “Girl, Woman,



Other by Evaristo

L3: LQ: Who were the Augustans
and what were they protesting
against?
Context/Movement  & Swift
Extract

L4:  Baseline Formative LQ: How
do I write a response to an
Unseen text? Modern Drama
King Charles III

L5: Who were the Romantics and
what were they protesting
against?
Context/Movement & Romantic

Poem -I Wandered Lonely as a
Cloud
BY WILLIAM WORDSWORTH

L6: Feed back lesson- LQ- How
can I apply my feedback to
improve my response

L7: LQ: How was Realism and
Naturalist  Drama used to protest
against social inequality?
Context/Movement & Naturalism
)The Cherry Orchard by Anton
Chekhov
L8: Formative  LQ: How do I write
a response to an Unseen text?
19th century prose (Bleak House)

L9: LQ: What is Modernism- How



do writers protest against
alienation, dislocation and
inequality?
Modern Prose -  Mrs Dalloway by
Virginia Woolf, Poetry
Challenge - Joyce’s Dubliners

L10: Feeding Forward
Feedback:How can I apply my
feedback to improve my
response
- Focus on essay structure of
bleak house

L11: What is Postmodernism -
How do writers protest the
subjugation of women by
rejecting boundaries?
Modern Poem - Lady Lazarus by
Sylvia Plath  & White Noise Don
Delillo

L12:  Modern Drama -
Assessment

L13: LQ: How did authors protest
against the empire and its
aftermath?  -Poststructuralism &
Postcolonialism
Modern Poem - Hiraeth by
Golnoosh Nour (Teal has poem in
book)  & Look at the World by
Langston Hughes

L14: Feeding Forward
Feedback:How can I apply my
feedback to improve my



response
Modern Drama - Our lady of
Kibeho OR  Ruined 2008

Teach B Aut 2- NEA
1- Recap of critical lens-
Analysing the critical lens booklet
and finding quotes they can use
for poetry NEA

2- Reading a text through a
critical lens Frankenstein
3-Deconstructing essays using
critical lens

4- Paper 1 mock prep

5-Paper 1 mock prep

6- Deconstructing essay using
critical lens (May be off)

7-Practise interpreting and writing
about critical lens off of a poem
they are using for the NEA  (May
be off)

8- NEA Check-in- How to do a
bibliography etc

9- Using our knowledge to
improve our Colour Purple Essay
question - and critical lens  use



Adaptations for SEND
Opening unit of work is
intentionally transitional; key
concepts are defined and
displayed; use of media clips to
consolidate the understanding of
difficult concepts; planning grids
available to enable sequencing of
ideas, text analysis and
annotation modelled using
visualiser and discussion to
support

Key concepts are defined and
displayed; use of media clips to
consolidate the understanding of
difficult concepts; planning grids
available to enable sequencing
of ideas

Essay planning/scaffold
1-1 in class

Essay planning/scaffold
1-1 in class
1-1 tutoring and mentoring

Opportunities to embed
anti-oppressive teaching (specific
focus on Anti-racism,
anti-sexism, anti-islamophobia
and anti-homophobia)

Critical engagement with texts
using postcolonial lens, range of
diverse texts used in introductory
unit and students encouraged to
view through multiple lenses.

Engagement with questions to
the purpose and critique of the
literary canon

Critical engagement with texts
using feminist lens, range of
diverse texts used in introductory
unit and students encouraged to
analyse  sexism in the cannon

Critical engagement with texts
especially during modernism,
postcolonial and postmodern
texts.

Critical engagement with both
novels using postcolonial lens
and a range of critical articles.
Discussion of forms of power,
oppression and rebellion in
relation to race, ethnicity and
religion

Critical engagement with both
novels using feministl lens and a
range of critical articles.
Discussion of forms of power,
oppression and rebellion in
relation to gender

Revision of TKR - critique of
biassed portrayals of
Afghanistan;

Critical engagement with both
novels using feministl lens and a
range of critical articles.
Discussion of forms of power,
oppression and rebellion in
relation to gender

Opportunities for the reading of
academic texts (note which
lessons and focus of reading)

Students are consistently
engaging in academic texts
during HL assignments. All
context lessons for unseen

Students are consistently
engaging in academic texts
during HL assignments. All
context lessons engage with



engage with academic texts.
Blake context lessons engage
with non-fiction academic texts.
All lessons have academic
vocabulary and examples built in
to increase understanding of
academic texts.

Students are engaged in reading
various essays engaged in
critical lenses

academic texts or nonfiction
literature. Blake context lessons
engage with non-fiction
academic texts.

All lessons have academic
vocabulary and examples built in
to increase understanding of
academic texts.

Cultural Capital/Careers/Cross
Curricular links / SMSC

Feminism
Post Colonialism
Imperialism
Marxism

These are all terms students
would have encountered during
their History and Sociology.
Students who take these subjects
will have the opportunity to use
relevant knowledge during the
lesson/essay writing opportunity.

Government Corruption
Religious Fanaticism -  ISIS
Totalitarian regimes
Democracy
Socialism
Inequality and classism
Tension between ethnicity
Radicalisaton

Colonialism
Marxism
Government Corruption
Religious Fanaticism -  ISIS
Totalitarian regimes
Democracy
Socialism

Students end point

(inc. assessment focus Aut 2 &
Sum 2)

Summative Assessment: Paper
2, Q A&B

Students will know:
Autumn 1-
HMT -

●
Unseen-

● A clear understanding of
key literary movements
and their historical and
cultural importance

Summative assessment:
Blake: Paper 2, Section C: June
2018

Either
1 0 ‘The endings of works of
political and social protest are
always ambiguous.’
Explore the significance of
endings as presented in two
political and social protest texts
you have studied.
Remember to include in your

Final exams
7/6
20/6



● Key figures and methods
within these movements

● How to answer a Paper 2,
Question A

● Key features of social and
political protest

- studying texts which have
issues of power and
powerlessness at their core
- identifying and being able to
comment on the significance of
the political and social protest
issues central to each text’s
structure
Aspects of SPPW to include:

● the structural patterning of
the text, how political
tensions are heightened
and perhaps resolved

● the way that language is
used in the worlds that
are created

● the way that political and
social protest writing is
used to comment on
society, particularly the
representation of society
at particular historical
periods

● ultimately how political
and social protest writing
affects audiences and
readers, inviting reflection
on our own world.

Autumn 2 -

answer relevant detailed
exploration of authorial methods.
[25 marks]
or
1 1 ‘Political and social protest
writing uses contrasting worlds to
present its ideas.’
Explore the significance of
contrasting worlds as they are
presented in two political and
social protest texts you have
studied.
Remember to include in your
answer relevant detailed
exploration of authorial methods.

KR:: Paper 2, Section B: June
2018
‘The Kite Runner – Khaled
Hosseini
‘In The Kite Runner Hosseini is
more interested in oppressors
than in their victims.’
To what extent do you agree with
this view of the novel?
Remember to include in your
answer relevant detailed
exploration of Hosseini’s
authorial
methods.



HMT -
●

Students will understand/be able
to:

Autumn 1-
● Identify how literary

methods are used to
shape meanings in this
collection of poems/novel

● Explore methods are
used to shape meaning

● How to structure an essay
for different kinds of
questions

● How to write introductions
based on requirements of
the question

● What -How - Why
Paragraph structure

● How to plan an essay
● Key Macro Methods

Autumn 2 -


